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This document'is the final report of the exemplary project in voca-

tional education entitled Exemplary Project: Career Oriented Education

Project (hereiﬂ referred to as the Career Education Project). The pro~-

- ject was p#oposed in the Winter of 1972, begun July 1, 1973, and conciuded
June 30, #;76. a
The generel purpose of the Career Educetioﬁ Project was to implemeﬁt
career education techniques and Strategies in the curricula of Weld Counti\b
School District Six, the University .of Northern Colorado College of Educa~ '
tion, and the QNC Laboratory School. The project office was housed in the
"UNC Laboratory School. Personnel from the Laboretory School, Dietrict Six,
-.and the College of Education have cooperated to achieve the purposes of the
project. Thqbudgets for each of t%e three years of the project totaled

3

approximately $130, 000. .
This feport is organized in/gix major skctions. The sections, in the
‘aggregate; describe and s ize the Career Education Project. There is
Vo considerable orerlap among the sections of the report and the placement of
?ﬁ materials within a given section is.soméwhet arbitrary. The sections are:
1. Problem Area
2, Goals and Objectives
3. Design and Procedures ) -
4. Results and.Accomplishments

5. Evaluation

-~ 6. ConclusioﬁS‘




y %
The section dealing with problem area stumarizes the major needs

which lead to the development of a proposal for the project. This

section draws heavily upon the projéét proposal. . - .

The section dealing with ggals an& ?bjectives ;f the project pieseﬁts
the goals and objectivés in terms of'the actual.operation of the prdject.‘
In other words, it atéempts to ;nterpret the atate& goals and objectives'
in terms of tﬁe actual implgnentation of the project. fhe goals and
objectives as originallysstated in th;JpropoBal and subs%ﬂuently.ﬁndified

in correspondence with the U.S. Office of Education, are reprinted in the

appendices. A

The design and procedures seétion deals with the organiggﬁion Sf the
project and the brocedures used to accomplish the‘objectiveq ok'the Career ’
Education Project. Thevfechniques, st;ategieq, and methods used to imﬁlqment_
céreefveducétion in théAKindergartenle.schoti} of the projéct and the

College of Education are considered.

The fourth section of the report deals witﬁ the results and accom-

i
1

plishments of the project. It attempts to interpret or assess the prdjecé

-

in terms of programmatic achievement, the acquisition of brogram materials;
and changes in the attitudes of several populations towaiq career educaiioﬂl
The evaluation section summa;izes previous ;valuations of the project
and presents the third party evéluation for 1975-76.. Evaluations have varied
cdnsidérably in quality aﬁd depth. Most have not described the project
effectively in terms of student outputs, however, there are consiﬁerable

data with which to interpret the Career Education Project. C\v

The final section represents an atfempt to draw tentative conq}usions

) i . N
from the project. It also states several recommendations for career

education in UNC and the Greeley schools.
/ Y .



. 1 ‘
} PROBLEM AREA
- The Career Education Project developed‘beCause District Six and Univer-
sity personnel feit that (1) schools in the Greeley area were not adequately

v
~ . -

- related to' peoples' careers‘and lives, (Z)Athere.was a need for greater

.cooperation between schools and Rhe dommunity, (3) *the focus of schools
- . - . o . v .

should change, (4) careers involve.all facets of peoplesf lives; e.g. social,
economic, and political, and (5) schools should become involved’ in.the educa;
\tion of all studenfs as individuals. |
; Having assumed the need for career education within the Greeley achools
and UNC, the prnbosal listed five foci from policy paper AUTE‘V72¢10 (Exem—
plary Programs in Vocati<&a1 Education) which defineo somewhat the con-

o

c¢ept of career education. The foci are:
)

1. Programa désigﬂed to increase self awareness of each student, g -//
to- develop in each student favorat{i tudes about the l
)v . personal, social and economic signi e of ork and to -

-

L]

.assist each student in developing and practicingfappropriate

"-career'decision-making skills.

® 2.“Programs at the elementary school level designed to increase the
career awareness of students in terms of the broad range .of options
open to them in the. world of work.r
3. Programs at the junior high or middle school level designed to
; ) - s )
provide career orientation and meaningful~exploratQry éexperiences
. , L {4 .
_ for students. . ' . . ‘ E .
4 1 . . . ] H ’ :
\ . K ' . ~
1;I'he foci are quoted from the project proposal, pp. 4-5, . '

v

7
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Qsd Programsnet grade levels 10 through 14, designed to provide job

preparatipn in a wide variety of occupational areas, with special

v . - emphasis on utilization of work experiences ard cooperative educa- ™
oppertunities for all students. <

5. Programs deaigne& to insure that placement of all existing students
in either: (a) a job, (b) a post-secondar& occupational program; or
(c) a baccalaureate program. ’

The above assumptiOns relate to the concept,of'career~education. In

addition, several assumptions relating to the imﬁiementation’of career
education were made.2 .
. | i. The aeed for a unified systeﬁmatic effort for disseminating and
implementing career-oriented education models after research
and dedelopment activities ha; been completed'

2. The need_kor visibility of career—oriented education to several
populatiens; (a) clasaroom teachers; (b)—st&dené%é and (c) com=-
munity at large;. \EK

. . ) ) i - \

. A ?. The need for committment of teacher education institutigss to
train teachers within the philqgophical framework of career-
- " oriented educationi |
4. The aeed fo;}Prograqs which include apecial education programs .
) | ;n the career-oriented,education models; ‘ =
\ 5; The need for—!dentification of careér—oriented curtgculum materialsi
S ' 6. The ne:h éor guidance, counseling, and placeme;t.
/

2'I'he assumptions are quoted from the project proposal, p. 3. .

N
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‘Tﬁe first concern, for a unified, systémmatic effort to disseminate

-~

and implement career-orineted education models, was Yirected primarily
)

toward‘organization; people, and mater%gls. Améng
! \,

e potential organi-

zational problems cited that Qight be encountered.  implementing career

“\
, \education wete: 3 ‘

-

L

- interim and task force organizational structﬁreg apd linkage’
Yelated issués;
®~ staffing model problems including differences between utilizing
existing staff or recrLited staff (internal vs. externél staffing);
- contiﬁuity of organizational operations and maintaining exper.tise
roles |
- role'gonfligt and/the problem og alienation of the school principal;
- tea;her issues and teachers' groups; and
- community issues, particularly minority concerns. 3
Anotﬁer préblem cited was tha£ of organizingcto accoﬁplish the project
objecf;ves and coo;dinating activities in a manner appropriate for another
organizatio#allsetting.
The need for increased visibility of career educéti;ﬁlinvolﬁed both
greater awareness on the pa;t of people and a greater understand;ng of
what career education is. The first need was to ed;cate members of the
edgéational staff regarding the meaning of career education. A subsequent
need‘ﬁgs to communicate the mefning of cafeer.education to other populations
s;ch as.the community in general, parents, and conSumers. (\//j
The\nee& to involve teacher education institutions was the third con- '

cern cited by the proposal writers. At the time the proposal was drafted,

very few institutions specializing in teacher education had programs

3Project proposal, p. 5.




dealing with career Sducation. The ?eed perceived'by the writers was to
reditéct the training of teachers, to assist in inservice craininé of

. teachers in the field, and to pro;ide a better and 'more compfehensive
preservice progpam for future teachers, counselors, and administrators.

r .
en done to provide

In the area of special.education, little had be
career oriénted education. The need, as seen by the propcsal writeré,
was to incorporate career education concepts, techniques, strategies, and
prdcedures into programs for youngsters in the area of special education.

The need to‘identify special instructionallmaterigls existed becaus;
fe& available materials in District Six and tfj Labora&o}y School were .
designed to teach career education concepts. For this reason, the writers"
felt that there was a great need to provide materialg to pefsons invglved -
in ingervice education so they would have materials with which to wogk.

The need for iﬁcreased guidance, counseling, and placémént services
was perceived to be impqrtant for the career education pro ect. Writers

giund students,

were concerned with a problem experien&ed by non-college

namely, the lack of adequate counseling services.

[
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GOALS AND OBJECTIVES

¥

The general purposes of the project as stated in the proposal were

to:

1. Implement a career-oriented education program of awareness,

orientation, exploration, and preparation synthesized by‘
strong guidance, counseling, and placement which will increase
the visibility of career-oriented education to teachers,

students, and community.

2. Expose future teachers to a learning enwviromment which is based
‘\
upon the career education philosophy.

/3{ Expose future guidance counselors to a model carepr education

counseling aﬁd placement program.

The objectives of the project, as stated in theyproposal, appear in

® ) Lty
Appendix A. The objectiveg as subsequently modif
. ~ ' B

in correspondence

between the ?roject Diréctor and the U.S. Office of Edgcation also appear
in :he.a_'p'pendix. : ol | '

Gégerally, the project~;mphasized_the implementation of career educa-
tion concepts, strategies, techniques, and procedures in the Kindergarten-
12 grades of District Six schools and the UNC Laboratory School. In
‘addition, part of the project staff attempted to increase th a‘ ness
of careerAedﬁcation on the_part of UNC faculty and to irsure hat‘pr;-
se;vice educetion included instruction designed to prepare futu?r teachers,

counselors, and administrators to use career éducation.

’
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DESTIGN AND PROCEDURES

The Career Education Project ataff employed several strategtes durinp
. the course of the three year project. The paragraghs which follow des-
cribe the magor strategies used. Desacriptions of the stratégiea. as well
as the strategies themselves overiap somewhat. In addition, some of'the‘
strategies reported are general and others are more specif%g. “
/
Strategies .
Initially, the project proposal specified that stiff would wofk with
teachers from the curricula areas of laﬁguage arts and science. Subse-
i q;ently, the staff expanded the focus to include teachers and stgff from
. ;\her curfiéula areas in the Laboratory School and District Six. Staff
members decided to work with all teachers and staff who expreshed an

(. d
interest in career education in order to capitalize upon their enthusiasm

Il

and in;erest. For this‘rbason, they dropped the emphasis upon HO{k éolely
with language arts andﬂscience te;chers early in the project. |

A second strategy was the use Sf a management team. vOrganizat%onally,
the project was divided into four'componentsf management, curriculﬁm/

‘ inservicé; guidhnce and counseling, and preservice education. Coordinators
vere designated to.head each of the areas. The project coordinator, and
subsequently the project director, headed the managemen;,componen;. A
éurriculum%insérvice coordlnator.waslhired froy‘the s;;ff of‘District Six ,
to head the currigulum/inservice component during the second and third
years §f the project."A guidance coordinator headed the guiaance_and

counseling component on a half-time'basis for all three years of the

projqct.‘ A preservice coordinator donated time to head the component

12
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during all’years of the project :«The four people des{gnAted as coordi- RN

v,

nators of the components met frequenf/p to‘determine project direction
L . /'“
k4 . .

~and deci upon numerous aspects of the project.
AN Tgefmanagement team decided upon. a third strategy prior to, the .
second year of the project.‘ Members decided to increase the size of

the project staff in order to increase. the amount of contnct by project

L4

staff with school personnel., e Pro ect Director recommended, and the

U.S. Office-of Education Project Officer concurred, that a full-time

Curriculum/Inservice Coordinator and five.additional Project Associlates
rhe hired._ The Project Associates who were hired were graduate students
working one~half time with the project (20 hours per week) to assist

teachers, counselors, and administrators in the five pilot schools. The
y ; :

incre ed number of per§ons working in pilot schools allowed.project
.staff go personalize contact in the target schools.
Project Associates in pilot schools used individual methods and

'strategies to accomplish project objectives. For example, some worked

,indifidually with' teachers, some'with'groups'of teachers, some denon-
7~ . \

strated classeslusing'career education techniques and concepts,‘and some

'used a combination of these approaches or other ag{roaches more suited

an
9

to their styles.

A fourth strategy included the provision of inservice education for

. - . . .
teachers, coungelors, and administrators, as well as the‘selé:tion and
- ° -

purchase of materials to assist'educational staff in using career educa-
*tion concepts, strategies, techniques, and procedures. Very early in
the project, the ssaff determined that there was considerable need for

the.inservice education of educational staff within_the Laboratory

13 -



School and District Six. Consequently, numerous courses were designed

and’7ffered to the educational staff members. The project staff arranged
to offef credit from UNC for all courses.

In addition to offering inservice education, the staff selected and

[~

. fevaluated instructional materials for use in classroom and counseling
'h_settings.: The Curriculum/Inservice Coordinator was primarily responsible .-
, for purchasing and evalusting materials for the Labaratory School - and

\
" District Six. She and the Guidance Coordinator ordered evaluated, and

delivered materials to. teachers, counselors, and administrators in the

Laboratory School .and District Six. In addition, the two coordinators

- assisted when necessary, by teachingvpersons to use the materials. This

o

strategy worked particularly well in pilot schools with Project Ass0ciates
who could assist stafﬂ.

A fifth strategy was the development of career centers in the high
schools and junior.high schools. District Six began the development of
a career center in Central High School the v;ar before the project began.
This reflected the concern of District Six administration for career edu-
cation.. The impetus proyided by the emergence of a career education pro-\
ject also helped. The centers are designed to help stgzents by providing
guidance and information related to careers. L

A sixth major str tegy was designed the “second year of the project.
One stafr member_developed specific procedures to involve,organizations
from the comﬂllity in career education activities. This development led -
to six'specific approaches for students\in grades\6-12. Some were for
the younger students; the longer career development activities_were
designed for older students. The staff met with directors or heads of

y

the six organizations to determine how they, could use the specific

14
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bactivities to provide career oriented experiences for students.,»For

1 uv

: example, some persqns indicated they'fbuld have middle §chool or. junior
high school students visit their bupinesses or,prganizations for short s
periods of time. Some indicatedV hat they would be willing to have one.
or two high school s;niors wor%Za full week in their organizat‘bns to |

learn more about careers. In’ addition, some indicated limitations.

For example, some put limitations on the number of students who could
. o

visit at one time. This process is described in the materials which

comprise Appendix B. ‘ .

[

e

i Another strategy was to work with’ professors preparing teachers,

counselors, and administrators to encourage them to use career education.
’!

The Preservice Coordinator, also the thairﬁan of the Foundations Depart-:

ment in the College of Education was particularly important in Lhis

—~

stra_tegy. He helped to organize a workshop on career educ,ation for

”

UNC faculty and students during the firstfyear of the project and,
subsequently, developed- a career education unit for the basic concepts

classes taught within his department.:- As a result, every ‘education

.

qajor within the College of Education is now exposed to a unit dealing

“with career education concepts and the use of career education in the

el

classroom.

> . »

Organization of the Project

The project was organized with a Director, a Coordinator, and several
component coordinators. 'Although the specific organization varied from
. . . ' * : . ﬁ’
year to year, this general pattern was consistent for the three years of

the project. The general organizational pattern is depicted in the organi-

" zational chart which follows:



Project| - S,
. . | Director -
‘ o
{ -
Project
. Coordinator
1§
] .
& N ’ .
7 .- | curriculum/ y ’ - Guidance .| , . Preservice
-1 Inservice | | Coordinator . | Coordinator |,
N Coordinator | . ’ S “
N\
" o

Additional specifics.qf organization and procedures used in the'p}q--

’

Ject appeaf in the interim reports for the_proieét‘datéd 0ctober,‘1974,/and

~ July, 1975.- These were.submitted. to ERIC, AIM, and ARM.
- . : . o b

LY
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.. RESULTS AND ACCOMPLISHMENTS -

N
-

This section of the report cons%ders the accomplishments of the prof
\ject. It 18 divided into 11 su%sections, severai of which are overlapping.
| ' .
‘Each subsection includes a brief discussion of purpose, a description of

he area or activities considered in the subsection, and a general dssess-

-

ﬁt asg to-the effectiveness of the particular accompiishment. More

-

sﬁ cific data dealing with the evaluation of’the project appear in the

.

a

nex lsection of the report entitled Evdluation.
\ ‘ o '

Developmentvof Career Centers - < .

The project assisted in the development ofdéareer education centers in
the Laboratpry'School, Central'High.Schoel, and Heata Junior High School.
-The general purpose of developing career education centers was to increase
the counseling service to the non-college bound students, as well as
colleée5bound studeats. One of the difficulties_in-the Greeley area, as
well as in other parts of the country, is that eddeation has not pr&bided -
adtﬁuate counseliag services to students who do not attend colleée. The
‘development of career education centers was defined as o¢ne approach to
remedy this lack in’ the Laboratory School and the Gr¥®eley schools.

o The career education centers varied considerably from building to
building but aad severalithings in common.\ Each ef tﬁe centers was
located in a separate room of the building. Each of the centers included
career-oriented materials, including decision-making and values-clarifi-
: catiqna materials. Counseldrs in the centers also were ﬁrepaxed 'to administe1
indijidual or group tests to determine their aptitudes, interest53 and the
iike. Each of theiceaters,empigyed one persen at 1east’on a part time

o

basis. In Central'High hool the person in chargefof the career eenter_ -

is designated the career ounselor and works full time.

o 1’7
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Centers were used in several ways. Individuazl students were free to

visit the centers. to examine materials or to talk with the counselor to

.

better understand their interests. Teachers sometimes brought in gromps
’ 1

or classes to look at particular materials related to classroom instruction.

Counselors also met with groups or classes of students. For'example, the
’

“cdreer counselor at Central High School had several mini-career days ¥

which persons representing certain careers talked to groups of students 3

.

interested in those particular careers. Students were selected and invited
on the basis of results from tests they had taken earlier.

"The staff also purchased guidance materials for several elementary

.

N 4
schools. These were placed in instructional materials cernters for the
o S . % - '
use’ of teachers. . o

It is difficult to assess the success of career education centers,

’ ) N . 3 By

at least with quantitative data. Testimonials-from various persons seemed

o

to indicate a high degree of acceptance. Teachers supported the: centers

by using them. Some teachers brought students to the centers so they could

use materials and brouse to learn more about careers or decision making or-

values. Others. used some of the materials from the centers to- enrich the
classes. f - L e . : ‘ x|

Y

In addition, the fact that each of t%?)centers has more instructional
2 .. - . 4

¢ N

materials than would have been present without the project-is a‘measure of

4

‘ success. There is no doubt that many of the materials, if not most have

been used. Generally, the materials retained in ge various &}%

- evaluated and kept only when approved by’ teachers or counselors. ”."

W N

The Diatrict Six Administration and the Board of Education are ready"

to expand career centers?to.West High School and John Evans Junior High
School. The - seem to‘'believe that this facet of the career education

18
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] ~ . . : - :
projecﬁils particularly important and often stressed the need for additiongl

career centers when discussing'career'education. This also 15.one indijg;

I \

.

tion of the success of the centers.

>
»

In the future, it is likely that career centers wilf be used more
extensively throughout the Greeley area. District Six Administration has

agreed to provide space and materials. They have, however,.been reluctant
—

to provide additional-persqnnel to stdaff the centers.
? 4

Personnel Development and Materials Acquisition //
i .\ i

. Although the overriding purpose was to acquaint education staff aith

~cafeer education aid its use in schools, more specific purposes for inservice
.x' £
education varied from -year to, _year. The project staff-hoped throughvinser-

-

vice educatéon to develop a cadre of persons who understood. .career education
. as well as techniques and strategies for implementing it. They hoped to
‘develop an‘enthusiastic group of people who would first of all understand

8 . ) .
‘career education; secondly, use career education concepts, techniques,

v

and strategies; and thirdly, share the success of their experiences with

fellow staff members. e

o
[

The need for inservice instruction in career education was great when
the project began. ' Also, there was considerable desire on the part of -

 educational staff to receive inservice in career education.

’

In addition tovproViding inservice education, staff purchased numerous-
instructional materials. Th@ purpose of acquiring materials wvgs to prbvide
new ways for personnel trained through inservice edudation to teach using

career education concepts. "In, particular, the staff déphasized instruc-

cgn

tional materials at’ the elementary level where specific commercial materials

were purchased for all elementary schools.

___')\
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Inservice Educationm. The project offered several kinds of inservice

education. ‘It varied from formal classes receiving credit from the \ g

University of~Northern Colorado to informal individual meetings with |

A v

educational staff in schools. The formal inservice classes involved

approximately 150 students in the first year, some 130 the second vear,\

Al
and approxinately 180 the third year These figures represent the number /“
of persons enrolled each year in all*classes, because some persons enroll d

in more thah one course, the -numbers are greater than the number of persons

actually involved in inservice each year@f"

Classeq offering UNcr credit became increasinﬂ.y varied as th&ox

bprogressed. For .example, the first year\of the project, approximately 150

teachers, counselors, and.administratoqs participated in the Introduction

. . . N 3 . \
to. Career Education inservice. class The next yeal, approximately 130 |

B¢

persons participated in "five separate coyrses during the course of the "\

year. (Some persons enrolIed in more than’ one . course. )

A

"

In the final year of the project, 17 individual courses were offered

Some of the courses were individual courses within a seriles of courses

-

'(Part I, II, 7;c.), Sogrses.offered in the'final year of the project

appear "in Appe dix\c.‘ . S .
In addition to formal inservice'education courses, there was considerabl.

emphasis upon inforgal inservice educationi For example, members of the

staff had'numerous contacts with-individuals and groups. The permaneng

staff of the project met with many people in<pilot schools and other

schools to assist them to implement cateer education concepts. In addition

to Project’Associates during the second year of the project spent a great

amOunt of time working with indfvidual teachers, counselors, and admini-

v

strators in the pilot schools of the project ' .

290 . '
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An additional type of inservice education consisted of workshops

sponsored by the préject, but not offered for credit. In the first

1
year of the‘project, the staff hired a consultant to assist UNC staff-

andvstudents in achieving a greater undetstanding of caréer education.
. During the final year of the project, the'staff,conducted two workshops

for teachers in the primary grades and a workshop_for subject matter

coordinators from District,G{Q nd the Laboratory School.

» An informal inservice procedure involyved.visits by students and
. < N . B .
‘teachers to observe and study the materials located in-the project v
. ) : i .

office. Numerous persons visited the materials.ih_the project office

to learn noreﬂabout them and their possible use in the classroom. UNE

;
w B r' . [ -
14

éf students in particular visited extensiVely In addition to UNC students,‘

. many persons from- school districts‘ghtside of Greeley visited the project
C
T office and borrowed materials during the time the project was in operation.
e -
S - TRe project staff‘was involved extensively with other persons in
v a‘\ : 'f..‘,‘: ? '
Colorado with an interest in career education. Staff members attended

approximatel"&wgﬂg; three meetings each year with other persons interested

in career education{ In additionm, the staff presented programs on career
education at UNC's Mid Year Conferences in 1975 and 1976. Tﬂe\projeét-—’///
materials displayed at the Mid Year Conferences were particularly popular,
drawing hundreds of persons id both 1975 and l976. In the final year of

| the prcjeetldzhe Project Director, helped to coordinate four vorkshops at

Mid Year Conference for Colorado teachers, counselors; and administrators.

Materials Acquisition. The staff of the project purchased approximately

- .

$75, 000 worth of materials in the three years of the project. Some or

these were purchased by the staff members who received requests from

21
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individual teachers, counselors, and administrators. Mostlmaterials

N

were used in indivyidual classrooms and car%er centers. Some materials

were and wiil continue to.be housed separately so they may be used upon

-~

4

request by any teacher or staff member. ’X
3

The Use of Community Resources

r

During the second year of the project, Dr. BeQerlnyarks, a member

of the project staff, deve opedxgaterials desighed to assist teachers,

. * ). :
o A ,
counselors, and administrators in ‘the use of q§mmunity resources.

: materials-Outlined'severel kinds (of experiences for .students in grade
‘ . . o _ .

6-12.

. . v . . e
The general purpose -of the materials was to provide 'a m&ans to

assist teaehers in using commupity £esources, The intent was not fof \

teachers to use the materials exactly 7§‘prescribed, but rathe;'for

them to use ideas’ they found in the m%terials to best suit their particu-

lar insteuctional needs. .
THe materials developed by t;.‘Parks help to emphasize a process

by{bhich students can rele;e wﬂae bedple do in careers, or life, to |

" e

scﬁool. -They provide a mechanism by which students can more effectively
learn what people do in life and examine the relationship of those
activities to the school curriculum.

The materials included six separate educational\eiperiences. These.
experiences varied according to grade level, duretion o} the experiences,
and depth of experience. vTable 1 includeswaescriptions of the experiences.

The complete description of activities and instructions for thé use of

materials- appears in Appendix B. v w
¥
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! TABLE I > :

a

COMMUNITY RESOURCﬁé EXPERIENCES, ARRANGED ACCORDING TO GRAH§ LEVEL
DURATION OF EXPERIENCE, AND PURPOSE OF EXPERIENCE

e

-ade Level Duration of Expétience o PurpoQE‘of E§perienee

6-7 Up to Four Hours 1. Examine business or industry by observation,
’ ' - interview, and "hands on'" experiences.

2. Relate community experiences to school work
by participation.

-_-—Z—-----—_--—__-_--_--_’-_--—-—_-_-_-_—_-__

8-9 . Up To One Week, Not 1. Participate in specific activities designed

To Exceed Four Hours by business, industry, or community agency.
Per Day .
: 2. Examine work environments. - ‘ .

3. Relate comhunitylgxperiences to school work.

: ¥

10-12 Up To Two Weeks, Not Demonstrate an .understanding of job activities

To Exceed Three Hours by ving a special report, providing feedback

Per Day - he agencies, keeping a daily log, and
reactions
:"' : ) °
12 - Full Time For Ome - Participate in a work ;HTe of student's choice.
' Week - ' A '

' : 2. ‘Provide feedbadk to schools and agencies.
———————————————————————— :géﬁé’b————s——--——-————————
5-8-10 Not~Specified o -« 1l Become competent in video-taping techniques.

'?' 2.- Become competent in interviewing technigues.
. v 3. Plan video’ tape interview in detail.
)
# : 4. Demonstrate dn‘understanding and function of
business or indusgtry.
? 5. Present video tape interview to other groups
of students.
10-12 Not Specified 1. Relate school work to "on job" activities.

2. Explore career options and/or assist students
in preparing for specific occupations.’

3. Provide the opportunity to earn academic credit
for good job performance.
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Generally the commurnity resourées experiences were not ué d as much
as - the pfoject staff had hoﬁed tyey woaid be. There are several reasons
for thisi First, Schdol Di?triét $ix‘opefated on ; limited; bugget for ~\
field trips. In addition, persons who did undertake field trgps often \
» ' 4 -

! " used experiences similar but ather than those developed by‘pro‘fct

staff. And, they went to businesses other than those listed in‘the com- ’//<

-

4.

\ . ‘munity r&sources materials. . : » &
The experiences, and similar acti&itieg have excellent potential for

the future. It is very likely that the specific activities developed by"

project staff and®similar experienées will be used more in the future. .
. : /. S
5 .
Mini Grants : ) L ' :

The purposes of offering persons the opportunity to apply for mini
grants was to create enthusiasm for career education and to allow teachers

an opportunity to purchase materials for special projects they wangﬁé(:;

23

conduct. ‘In addition, mini grants were offered to foster the develop- &
: ) : ' S

ment‘if career education in classes throughout District Six and the- &Z
’ ’ . i . ' ‘Z . 2 o [

Laboratory School.

4 -

During the 1974-1975 school year, the project staff approved.35'miﬁi .‘

grants proposed by gghooi personnel, totaling approximately $13,000. The

¥

project staff approved 31 mini grants for a total of some $9,000 the next

year. The average value of a mini grant-in'1975 was approximately $300
. 7 -
and' for 1976, approximately $370. ' — ’

3

Projects varied considerabiy in terms of their emphasis and scope.

-

For example, there were mini grant projects designed to teach values

vr.

clarifica

on, self-awareness, career-awareness, and decision-making.
' .

Projects

re alsb designed to focus upon a combination of these con-




- ’ i

- . » o
" The project staff used a Qfmmittee comprised of representatives from .

District Six, the Labofaxnry School, the)gtcjgct, and the community (the
Project Advisory Counoti) to select the grants for funding. The general
> critzhia for selection were (1) the quality of the project and (2) the
extent to which cateer education concepts, techn; ues, and ideas were
integrated into existing curricula. ‘Examples fgg“ two m:l’:t Vgra,ﬂ‘tfa *fun’deci
during therproject appear in Appendix D. “ ~
For the most part, the/cost of;fhe projecté)involved the pngzhase
b, of instructional materials‘to. achieve the objectives kf the praoject.
Some projects also requested funds for travei by st éenta. No mini grant
project included funding for,ecuipment or salaries. t
"”—- enerally, prdjects proposed in the first year were more cteative
. N ¢ : N
than were those submitted in the second year. This might}indicate that
teachers and other staff who submitted’proposals tended to run out of
Sood ideas after the first Yean;,. o ' . ),
‘The technique of ptoviding money to Xund prépoeals for prbjects in
which eﬁucational staff are interested has nsiderable potential. . Pro~
visions must be made,'however, to insure that only the best projects agt

funded. If the opportunity is provided too often, there is t danger

that mediocre projects may be funded. ’ %7

Publicity for Career Education 1 )

The project staff attempted to publicize career education and the

‘

_ project to gain support from members of the comnunity. With this support,

1

it was assumed the staff would gain assistance in implementing career edu-
Y . . . . . ’

cation in the schools. The staff also assumed that a better knowledge of

career education would lead to the support needed to change emphasis in

L ~ .
existing curriculum to a more career-oriented curriculum.

25 -
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Publicity for the project assumed many forms. In the first year
- - i .
several staff members worked extensively with the Chamber of Commerce.

./ They met with members of the Chamber to explain‘career-education and to
™ _solicit help in developing a Project Advisory touncil and working with
4busin4ases in the community They also sent letters to individual members
of the chamber and parents of the Laboratory)School students.

- In add&iibn the staff also used newspapers and the radio to gain
publicity . In the first year of the proj#ct one long article dealing
with career education appeared in hothuthe Greeley Trihpne and the Town

- and Country. In the second year of the. project the project had gne long
article dealing with career education’ and six shorter articles. The shorter
articles described programs and activities in eachidftﬁhe,pilot schools‘

in which Project Associates worked. Three articlea dealing with the 2

'project,<as well as & follow up on the District Six Board -of Education

meeting in nhich the staff reported to the Board, appeared in(ehe Tribune
1the third year. The project report to the Boardjof3Education appears in
Appendix E. o |
The project and career education also received publicity via the -
radio. Both the Project Director, the. Curriculum/Inservice Coordinator
hnere interviewed on a local p:ogram entitled "Up With Weld County." '
‘The program 1s designed to keep people informed of events in Weld County-
During each of the three years of the project staff used an Advisory
v
Council. The Council was generally very regponsive. For the most‘part,

members of the Council assisted in many ways as individuals rather than

‘as a group.
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In a&dition, 4gyeral members of the staff talked to service, social, QLK
#ndiQxher groups in the community. Among the groups to which staff members

i §'ta1ked were the Kiawanas of the Rockies, the PEO Sisterhood, ani the

 } ‘ ‘American Association of Univeréity~of Women.

Génerally, the commuhity is much more informed fegafding.career
education than it was befdre the project began. In additionm, there 1s
considerable support f%f career education. There‘is, howeve;, still a

' need to develop a greatér in-depth understanding of the concept. M;ny ‘.'

persons still associate career education exclusively «’th vocatioenal

education and job training.

Career Education in the College'of Education

v

The project staff attempted to increase the emphasis upon career
education in the University of Northern Colorado so that future teachers,
counselors, and administrators graduating from UNC yould belbetter pre-
pared. 1t was assumed that new educational staff trained in the use 6f

X career education ‘concepts, sérategies, techniques, and materials would
insuge increaéed emphasis upon career education in séhools. . .
‘The emphasis upon career education for futdire téacheré, counselors,
and- administrators was basically in two directions. First, the Preserviée
'Coordiﬁgtor? also the Chairmah of the Foundationé of Education Departmeng
at-UﬁC, helped to dgvélop career education units for basic concepts classes
s _ 4

in his department.;4ﬁvery'education major at UNC must take the basic con-

cepts qlass.
, " In dddition, the Preservice Coordinator along with assistants and
- , : 4 : y
othgr.members of the career education project staff, presented classes

on career education to numerous instructors and staff in the College of ;

- o7
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Education, aé well as to methods f%structors in othgr colleges and
schools. Almost every member of the project staff, at least once, Pre- . ~w.
sented.élasses to students at UNC.

In tefms of amount of money the project expended, there was little
emphasis on career educat"n at the univeréity level. It seewmed, how-
ever, thaf‘the project fealized considefaﬁle gain with the small amount’
of ex@endithre. E§ery student majoring_in educatMn 1s ;oﬁ exposed‘to
career educations In addition, numerous inséructors have asked members
of the staff tq‘;ive présentatibns and difeéfed studenfs to, career educa-
tion materials located in the projest office. Although many persons
visited throughout the project; traffic to the office.was ﬁarticularly

. heavy in thg summer of 1975 when hund_reds #f students visited and used :

the career education materials.

L 4

Career Exploration at Heath Junig&igg.

The project staff worked with staff at Heath Jr. High School. in
the spring of 1976 to increase cafzer e loratibn opportunities for junior
high school students at Heath. One of the main purposes-of this effort

was to offer an example in théuuse.of community resources and the imple-’_

tion clusters. They helped to familiarize teachers with the career

education center in Heath and conducted several classes. Classes focused
<

upon job interviews, applying for jobs, exploring careers, and other
career gaft‘ed‘ areas. The staff worked with teachers from drama and

journalism classes.
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As a nart of the work at Heath, the staff members helped to plan and

s

"coordinate field trips to several places. In addition,,they helped to co-

ordinate the use of several resource speakers. , .

Guidance Newsletters

~ During the second and third years of the project, the Guidance Com~
ponent:staff developeg newsletters. The newsletters were for high school
juniors and seniors. The general,purpose of the newsletters was to de~
velop career awareness and a greater knowledge of the important skills
and procedures in career development, e.g. applying for a job and inter-
viewing for a job.

The staff wrote and distributed 15 newsletters in the two years

’EAch ranged. from three to five pages in length. In the fall, newsletters

were sent to seniors. In the ;ateﬂwinter and spring the Guidance staff
gent them to juniors. . '?kgf ‘ '
Togics varied considerably from issue to issue.” For example! an
early‘topic during the second year of the project concerned financial aidf
for college—batmd students. Subsequent issues also discussed two-ye_ar |
technical prograns and apprenticeships for several jobs. Many of tne
newslettets contained articles that‘began with the question: have you
thought of becoming « . ? The arti¢les then S%ovided a brief description
of the career and requirements necessary to perform in the career}‘
In addition, the newsletters also dealt with the process of applying
for jobs, interviewing, and other important steps that are necessary as
a high scnodf;student moves through the stages of career develonment.

One issue considered several aspects of the military service. Another

.dealt with non-traditional careers for women. Copies of these newgletters

anpear in Appendix F.
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Development d‘f Caxeer Education Materials v
T 3 .

The project étaff provided assistance in the development of two
products which may have the potential to increase career education knowl-
edge and application'in the fields of biology and guidance. The first L\\
document entitled "Biology Career Investigation" wWas developed by Paul.
Richard, a biology teacher in the UNC Laboratory hool.é The second
entitled "Job Information System" 13 was prepared by Richard Perrizo of the

project staff. In the introduction to "Biology Career Investigation"

~

Richard stated:

“& One of our greatest weaknesses in teaching biology is the lack of
relating what you do as a student in the laboratory to the real -
world of work and career opportunity.

We as teachers usually seldom make this vital link between our
science and science careers. .

In order to remedy.the shortcomings of career information in
biology laboratory work, the investigations in this manual were
developed. At the end of each investigation is a section entitled
"APPLICATION." This Section attempts to relate a career area of
biology to each investigation itself and provide you with ‘general
knowledge of what science careers are available and their relation-
ship to your classroom investigation. You will have to seek addi-
tional information yourself on any career area in which you have
an interest at some later time.

.The staff assieted in the development of this document by providing
paper for its construction, t?ping eervices, and information on careers
by consulting project staff members.

- The Job Information System was completed in June 1976. It provides
an opportunity for individuals to determine tneir self interest according

_to several categories. The'categorieg include temperment, interests, work

conditions, and training. After a person has determined these interests,

4Pau1 W. Richard, Biology Career Investigationms, (The University of
Northern Colorado, Greeley, Colorado, 1976). -

SRichard Perrizo, Jobplgég16;tlon Sz_tem, (The University of Northern
Colorado, Greeley, Colorado, lﬁl&}’f
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the system ailowﬁ him or her to access job degcriptidns in the Col8rado.
VIEW Syafem;, By'using the system, a person can determine his or her
interests dnd ‘learnd of specific jobs which might help relate to those

" interests.

J

Placement
v d

Dr. Maurice Waxd of UNC conduc;éd a study on the need for and status~

of placemeﬁt actiﬁi&ies within Greeiéy Central and the University High

V]

T .
School. The purpose of the study was to help- in directing the attention

’

~ of project and school personnel to students' needs for placement and to
' N

demonstrate the need for placement assistance in the school setting.
)
The study involved the use of two instruments. The staff used the
o 3 rst instrument to determine placement needs as perceived by a counselor

from Greeley Central High School and a counselor from University High

jj School. Results indicated that the tio schools did little in the area of

placement.
: < Do .

The second.;nstrﬁment used in the placement study determined the needs
for placement activities, aé pércgived by sophomores, juﬁiors, and seniors
: in Greeley Central High and Univeréity High School. Student responses

indicated they felt a great nged for ;areer‘counselihg.
2 The study helped to increasé the awareness of pldcement geeds on the
part of several groups. For example, the study helped to make counseloré
in oreeley Central and the University High School more a&a:e of students'
perception of ﬁeeds‘in the areas of placement. In addition, results of
the study helped to ﬁake personnel in several agencies of the community
more aware-bf placement needs within the cpmmunity. -

<
Several community agencies and organizations were involved in various

~

aspects of the study. For example, the Human Resourdes Department of Weld

-

. L PR
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' Coqnty, Aims Community College, several youth gervices oré;nizations, and
othér groupé mef to discuss placement and counselor needs withQn the area.
One reason for the study and emphasis on placement is the overlapping
nature of past effért; to place students. Close to 15 agencies have been
involved in placing students in jobs either'on a full time basis or on a ‘
part time basis. For this reason, an'obvious need in the are#,is to
coordinate the placement activities in several agencies aqd organizations.
This is part of the background and thinking froﬁ which the study emerged.
This background, in part, }ead to the development by District Six to

coordinate placement of cooperative education students in the community.
{ B

{ -

Aims Communit§ College ' Y

The staff participated with members of the Aims Commmity College
"Vocational Education Department to develop a profile ;f businesses in the
community. The purpose ofvthe project was to provide better informati;n
about many aspects of employment {n the Greeley-Weld County area. - o

The étaff provided-mdney to pay two persons to update A profile of
employment in businesses and organiz"ations. The QV person.;z conducting
the survey ascertained names and descriptions of businesses, the number

-

of employees in jobs by sex, the present availability of positions, and
projections'of future needs in ﬁhosg‘jobs. The survey yielﬁed consider-
.aﬁle 1nfofm;tion on jobs in the Greeley area.

Information on the 200 plus businesses will be placed in a éémputeré
ized system for mopé convenient retrieval. As of the date of tﬁis report
fhe information had not yet been a&equatelylprepared for processing be-
cause ofmprOgramming difficplties. The geople from Aims Community College

have'assured project staff that the information and the system for pro-

cessing it will be ready within a few months. When ready, it should

32
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pfovide ready access to imﬁortant data on employment in the community.
It.ghbuld help in both the“placement of students and cooperative educa-

tion programs and employment of students and other kinds of programs.,

o P
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EVALUATION

30

¢ ’ R
This section of the report includes the entire Third Party Evaluation”

of the Exemplary Career Education dated July 1976. The evaluation report
. Y L]

completed by Jerry P. Walker and James M. Weber is for the third year of ' !///

the project. Evaluation reports for the first and second years of the

project"appeared in the Interim Reports of the project dated October 1974 .j

and July 1975.
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' Third Party Evaluation of
the Exemplary Career Fducation Project
in
Weld County District No. 6

Greeley, Colorado

by

A2

Jerry P. Walker

James M. Webed

July 1976
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INTRODUCTION °

Audiences and ?u:poses

The rationale for evaluating a projecF such as the University of
Northern Colorado's (UNC) Exemplary Career Education Project is usually
one of providing information from which decisions can be made to alter and
improve such projects. In the 1netance of this thigd“party evaluation,
it 1s difficult to identify with certainty the ﬁpéieions that might be
served by the’eva%pation report. It is difficﬁlt because of the fect
that this report postdates the'UNC project. " The project will not be con-
tinued under VEA, Part D funding and it is unknown whethe} or not it will
be supported by other sources such as the Greeley, Colorado public Schools.

Thu-, the report will attempt to provide some findings and’ recommnndations‘

)

;“of value to persons in-BOAE, to other career education evaluators, and to

those individuals having an interest in the continuation of all or seg-
ments of the project in Ggeeley's schools.

fhe full projeet report for FY 76, when combined with final reports_
from previous years and the several fiscel documents aségcietediwith the

_ X,
project, should suffice to describe the project in terms guch specifics

‘as total dollars, staffing, materials, equipment, numbers of teachers,

administrators; counseiors, students‘and so forth. Thus, this report will

not attempt to duplicate the listing of these project details. Rather,

it will highlight those aspects of the project having to do specificelly
.

with the project's objectives, the treatments and learner outcomes;f;?

: Thul, as an 1ntroductory note, the reader should be aware that th

report 1s but one part of the project's final report and that since the’
¢ .
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project is not being continued, this report does not focus heavily on
specific recommendations for improvement. It is hoped however, that'soma
of the overall discussion herein'wtil be useful to those concerned with
macro issues relating to the conceptual, operational, and eyaluative

dimensions of career education nationally. )
{

Structure of the Report

The report will be presented in three major sections. First, this

Introduction will briefly describe why the pfoject was evaluated and for

whom; an overview of the project will be provided. The second section

will describe the Evaluation Methods and Findings by outlining the major

evaluation steps, the study limitations, and the specific findings from

the data. A third section will be a Discussion and Obaervations which

will attempt to interpret fhe major findings and will reflectmgwgitfon :

the«state of the art in evaluating cafgg; education.

Project Overview

As mentioned above, the specifics about the project's size, durationm,

funding, staffing and so forth are contained in the comprehensive final

. : —

report(s) issued to the Colorado State Education Department and to USOE's

Bureau of Occupational end Adult Education. The overview provided here -
L

will depict the major project's strategies and components.

Underlying Strategy--Before discussing the project's specific opera-

ting compenents, it is appropriate to describe the basic strateg] ed
to bring careef education to Greeiey, Colorado public schools and to the
University of Northern Colorado. Although this strategy haa.not been
eiplicitly documented in any of the pfoject proposals or reports, it.is

readily inferred from“bbserving the actual practices within the project

~ ® 33
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and from interviews with ngarly a!l the key project staff at UNC and the
'Greeloy pubiI; schools. It will be termed a "lav;}age" strategy
(although other terms such as "indirect,” 'catalytic," "diffuse," or .
others would serve as well).

For the sake of clarity and description, the so-called leverage
strategy can be cogfranted with oné entitled ''Learner Ince;ventibn." It
is quite important to understgnd the different intent and consequences of
these two cohtrasting sfrategiea for "qoing careay education.". Figyre 1
grovides some of t;e key differences across several dimensions of each

- strategy. . '

-

S~
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Figure I

Strategies forglgplemnﬁting Cnre.r‘Educncion

40

Dimension Leverage _‘Learner Intervention
Key Target Adnini-trgtorn,' Teachgr-, Counselors,
Audiences Counselors, Professors, Classroom Learners
Teachers - .
Success General Awareness: Increased Career
Criteria "Turned Oun"; Incentive/ Education Knowledge,
knowledge to pursue Skills, and Attitudés;
strategies; knowledge keyed to behavioral
of who to turm to objectives and expressed
when, how, and fd& in statistical terms.
what; expressed in
terms of demographic -
information and ’
testimonial. ,
Typical Materials Acquisition " Curriculum Units;
Treatments and Distribution; Teacher syllabi;
Inservice Teacher Behavior objectives;
Education; workshops; Mastery tests.
. planning conferences.
Planning General Vision; Known scope and )
Requisites Philosophical aequence for learner
orientation; access objectives; trained
to key actors; wide teachers administrative
latitude in support
- implementation.
Principle Latitude and Flexibility Direct services for
Advantages to pursue optionsg learners, career
' greater potential for development progress.
widespread and
continuing adoption. N
- e
Principle No Clear Linkage to Limited scope of benefits
Disadvantages learners; non-replicability premature definitiomns
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The notion of a leverage strategy as one which depicts the UNC
project is‘impo;tant because it explains much about this and maﬁy other X
similar ca;eer"education projects. Where a project fits along a con-
tinuum from a Levefage to a Learner‘Intervention strategy does ﬁot describe

it qualitat;vely; it does, however, allow ome to place a project in a

larger perspective and it helps define realistic expectations for its

performance." ) ~

Major Components--The principal thrusﬁ of the‘prqject centered afound
inser%ice and.presefvice courses, guidance, mini-grants an® career centers.
The inservice and-preseryice offerings were Introduction to‘éareer Educa-
tion, The Valuing Approach to Career Education and Value ®larification.

It was through these courses that the projects' main linkage t; classroom
learners was established. The Ynservice teacher ;ouldsuse the‘ideas.aéd
materials from the courses in their own classfooms. Whiie.al; of:ghg
teacﬁers interviewed indicated tha; the inservige'éourses wefe of direct
benefit go their teaching, it is important to néte that there were no
written learner objectives in common use among the teachers. - The guidanéé
an§ career center components were interrelated in that a guiaanéé.coun-
selor would direct the career centers. Three ‘centers were locationg *

~ where a wide variety of career education materials were available to tﬁe

. students. The Guidance Newsletter was published monthly by-the projecg

and distributed free to the high school students. o ,'

i - ) T -2 .
Mini-grants were means of providing classroom teachers with sma%}aﬁ; 5
B Syl s
"grants (usually $200 to $300) with which they could purchase supplemeatal:
. . RS

career education materials or equipment for thir classes.
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EVALUATIOﬁ METHODS AND FINDINGS

The Evaluation Process

.The evaluation process used by the third party evaluators centered

around seven major steps.' These steps were: ' N

v.
A

1.

6.

Proposal Pr;paration. Developed prior to the 1975-76
academic year, the proposal to the UNC project staff outlined

" the major purposes; strategies, products ‘and resources required.

" Evaluation Desigg. Following the formal proposal-and contrac-

tual steps, the evaluation prepared an evaluation design which
'spelled out specific responsibilities, timelines, instrumenta-
tion needs, sampling and report formats. This design was based:
on a review of project documents and on-gite visits with all

: of the pro!ect 8 key staff members. " Oy

Formative luation Site Visits. Focusing on the publisﬁéd‘ "
process objectives used by the project, formative site visits 1&
were conducted by both of the tvaluators (on separate

occasions). The evaluators interviewed key project staff about
the progress to date and, if any, the major problems within

. his/her area of responsibility are spelled out in the project-s

process objectives. Written sumparies of these visits were
given to the project director.

Instrumentation. Concurrent with the formative visits and-
reports, draft instruments we . prepared and submitted for
review. The reviews were conducted by several of the project
staff and by teachers/counselors participating in the project.»

‘Instrument Revision. Based on the. feedback from the review team,

the set of instruments was revised and distributed to the project .

for printing and administration. .
Data- Analysis. The data f:o;\the instruments were coded,

- processed and analyzed by the third party evaluators and are

-presented in this final report in a summarized, tabular form.

Report Preparation. The final evaludtion included the prepara- -
tion¥of this final report as well as the interim formative

reports given to the project. Per contract agreement, 15 copiles
of the final report were suﬂmitted..

r

3

Limitations

Tﬁere are several limitations to the e?aluation. They should be
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kept in mind when rgviewing the findings.

1.

Findings

Instrumentation. The project had no stated learner perfor-

mance objectives. The student tests, therefore, were developed
on“the basis of what the objectives might be from inferences
drawvn from scanning materials and interviewing project staff
and teachers. Thus, the instruments did not have any validity
or reliability estimates established.

Selection of students. Although project staff"made an effort

to locate "uncontaminated’ but otherwise comparable students to

39.

use the control groups, there are no data to support the control °

groups comparability to the treatment students.

Posttesting only. Time and resoutces,simply did not permit both

pre and post testing. Thus, the data reflected only post
differences between treatment and control.

In the section below, the principal findings are presented in terms

of student performance, effect of inservice.experiences on teachers,

faculty awareness, and the studentfé reaction to the Guidance Newsletter.

Effects on Student Performance--Even though there were several

substantial. barriers--in both the nature of the project and the evalua-

_tion-~to

a fully.credible evaluation of the project's effects on student

performanbe, the attempt was nevertheless made to measure these effects.

After review and revision, four different instruments* were administered

to approximately 700 students in grades 2-12.. The summarized results of

‘the test scores are provided in Table II.

* See Appendix A: Career Education Inventories for grades 1-5 & grades

6-7;

grades 8-12. social studies; and grades 8-12: math/science.
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N Table 11 ' f

A.Suﬁmary of the Student Performance Data

.

Grade Specific Stales © GROUPSs* ¢ -
Levels Grade- (Scores) ’ Control, . 2 Treatment 2 t-Value
Tested n - n x s ‘ :

K-5 L2 7 Career \\\' . .
Awareness - 30 10.7. 5.6 92 10.6 4.3 - .33
_ Self ‘ ‘
Awareness 30 40.2 18.9 92 . 39.7 10.8 - .62

4 Career . .
Awareness 26 13.7 1.3 80 12.7 2.8 -2.80*% -
o Self = ' :
‘ Awareness 26 43.2 31.6 80 - 42.6 . 14.5 - .56

~
&

?

2 and 4 Career - e

combined Avareness . - 56 12.1 5.8 172 11.6 4.7 =~1,54
: Self ~ : _

Awareness 56 41.6 26.5 172 41.1 14.5 - .79

6~7 6 Self | ,
Awareness 13 127.0 __ 69.0 44 132.1  159.4  1.38

7 Self ' - ' .
Awareness 44 135.0 148.6 66 133.9  138.3 - .46

6 and 7 Self ‘ .
combined - Awareness 57 133.1 140.3 110 133.2 146.1 .03

8-12 .9 _ Career

Awareness l ’
, - *
(ﬁat] 32 10.6. 7.2 41 8.7 o .7.9 2.90

Science)

9 Career . .
Awareness 55 10.7 5.8 19 11.4 <« 9.7 1.01

(Social

o

-Studies) _ ,
NN :
10, 11, & 12 < = Career ' -
' ' Awareness ~ 58 -10.4 8.3 30 11.1 4.8 1.25
(Math '
Science)

10, 11, & 12 Career , . ,
Awareness = 30 12.8 11.8 47 12.9 8.0 .14
(Social ‘
L Studies)

* Significant at = .05 significance level
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The major finding from these data is thzt there are no scores that

udents over the controls
A

* In fact, the only two t-value diffexenjps which were Significant were in

are significantly higher for the treatment s

favor of the control groups (Career Awareness, Grade Four and Career
A

Awareness--Math/Science, Grade 9). While the‘"Discussion" section will

comment—further on these findings, to the extent that treatment and con-

trols were comparahle and the_instruments were valid and sensitive to

the true treatments, it is apparent that the project had no positive

impact on the students' career or self awareness. It must, however, be
¢

_~.noted that the assumptions of group comparabifity, and instrument valid-

ity/sensitivity cannot be empirically ‘supported. Further, the absence

career

& of positive effects on the two dimensions of self awareneSs &
'?

awareness, does not mean that the project could not have had positive .

Pl

;impact on a variety of other dimensions.

Effects of Teacher Inservice Experiences--Two instruments were uged

to measure the effects of inservice experiences on teachers. TheyA;ere
- X

~entitled "Attitude Toward Career Education" and "Knowledge of CarZer

Education" (See Appendix A). Thirty-five teachers were randomly selected

as controlvteachers. None of them had received any of the inservice

experiences offered by the project; 114 teachers who had taken/received

one or more of the inservice offerings took both of the instruments. The

numbers for the control and inservice teachers by grade levels were as

follows:
Inservice Control
Grades K-5 77 15
Grades 6-7 17
Grades 8-12 20 15

Totals - 114 35




<
. -
%

The results for eech grade level and type of inservice experiences
are presented in Table III. The nynlues indicate significant differ-
ences for the K-5 teachers and the 6-7 teacbers; ‘However, theee_nalues
indicate only that some significant differences exist-within the range
of all possible comparisons among the differenfygrOups—-includiné the

- control group. When looking’af/e;chvpoéeible comparison with the control

e
— e

——gToup, “the following four differences were significant at the .05 level.

1. The K-5 teachers who took only the "Introduction" course
(N = 8 & X = 33.) had significantly higher "Attitude" scores
than the control teachers (N = 15; X = 55. 7)

2. The K—S teachers who took dnly the "Introduction" course
(N=28 - X = 42.8) had significantly_higher "Knowledge' scores
than the control teachers (N = 15 - X = 37. 3)

3. The 6-7 teachers who took the "Values Clarification and

"Introduction" course (N = 3 - X = 63.) had significantly higher,
"Attitude" scores than the control teachers (N = 5 - X =-51. 6)

«

Vand
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I 3
“Grade Scales Inservice Group Statistics Comparisons
‘Levels e Experiences _ 9 of Major
‘Served (Groups) n X s F-Values Interest*
K~5  Attitude (1) VACE, Introd., 9 61.1 6.1 A-Ns
Toward Mini-grants
' Cateer (2) VACE, Introd. 33  58.9 36.3 B - NS
~ Education (3) VACE, .
: Mini-grants 4 58.3 15.6 . 2.68%* C - Ns
(4) VACE ©. 23 58.1 23.8 . ‘D - NS
(5) Intyod. 8 63.3 45.1 E - NS
(6) Control o
(R-5) 15 55.7 14.5 F = &%
.  Knowledge (1) VACE, Introd., - X / ;
of Career . Mini-grants 9 38.9 5.6 ° A - NS
_Education., (2) VACE, Introd. 33 38.8 12.6 B - NS ]
o (3) VACE, : ' =
_ © Mini-grants 4 36.5 1.7 2.56%* C- NS
o (4) VACE 23 39.0 /19.9 D - NS
(5) Introd. - 8 42.8, 17.1 E- NS
(6) Control /
(R-5) 15 37.3 15.4 - F = %%
67 Attitude - (1) Values Clar., / \ | .
Toward ;Introd. 3 63.0 13.0 A - **%
Career (2) .values Clar. 12 60.6 28.8  4.36%* B - **%
;Educaéion (3) .Introd. 2 60.0 18.0 C - **
- , (4) Control (6-7) 5 /51.6 31.3 .D - NS
N ) B P ’ ; / L '
: Knowlédge. (1) Values Clar., S »
- . of Career Introd. 3/ 45.0 19.0 NS A - NS
. Education. (2) Values Clar. 12 39.0 14.0 1.69 B - NS
~ : (3) Introduction 2  40.5 4.5 C- NS
(4) Control (6-7) 5 38.2 41.7 , D'~ NS
812  Attitude (1) Introd. 20 56.4 56.5 1.13%
Toward (2) Control(8~12)/15 53.7 38.5
. Career Ed. . ; -
Knowledge (1) Imtrod. . 20  38.7 20.5  .88%
of Career . (2) Control(8-12) 15 37.5 10.6 ‘
Education‘ , . B )
© *These comparisons are as followé
A-" All groups vs control \
‘B~ Group 1 vs contr/l »
C- Group 2 vs control
‘D~ Group 3 vs control
‘E- Group 4 vs condfol
F- Group 5 vs control
k% Significant as .05 leve;
NS - not significant - / ,
: Ny / .4lt7
/ f

Table I{I

\
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4, The 6-7 teachets who took only the "Values Clarification!
course (N = 12 - X = 60.6) had significantly higher
"Attitude" scores than the control teachers (N = 5 - X = 51.6).
Although isolated, these differences do suggest thatzghe Intro-
ductoty and/or Values Clarification courses had some impact in changing
the attitudes held by K-7 teachers toward career'éducationg} In
addition, the Introductory course, in itself, increased the K-5 teachers
knowledge of and Attitude Toward Cafeer Education. While positive, these
findings must be b#lapced by the data indicating that: (1) none of the
‘8-12 teachers had "Knowledge" or "Attitude' scores that were signifi-
cantly higher than the contrqls; (2) the mini-grants, in and of themselves,
.Lhad no significant impact on the scores, and (3) neither the Values
Clarification nor the Introductory course significantly/affecteguthe 6-7
teachers' Knowledge of Career Education.
The "bottom line" generalization from these data (while noting the
study's limitations described earlier) is that the Introdubttry course
- was quite positive in contributing to K-35 teachers attitudes toward and
knowledge of career education. In addition, the Values Clarification

course impacted on the Attitudes Toward Career Education held by the_

6-7 teachers.

UNC Faculty Awareness Qﬁ,#ioject--A telephone survey was. conducted

in an attempt to gauge the overall awéreness of the project on the part
of UNC faculty. The assumption was made that if the project were
successful in its role of providing a catalytdic function for the univer-

sity and the community, then a substantial proportion of the UNC faculty
- .
ought to at least be aware of the project.

The respondents to the phone survey were 42 of the approximately

100 faculty members in UNC's college of education. Each person
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contactedﬂwas asked 1f she/he: (1) had heard of the project; (2) knew

where it/@as located on the UNC campus; (3) had had contact with the

projecti‘and (4) knew the types of services available to UNC from the
/
projeccﬁ

The main results of the survey were as follows:

1. One half (21) of the 42 faculty members had heard of the project
and most of them (16) were able to correctly identify dts
location on the UNC campus.

2. Sixteen of the 21 faculty members who knew about the project
had had direct contact with it in one form or another. '

L TR

!

Q ; 3. THe services provigled by the project were viewed by the faculty
as: (1) providing career education materials~~7 mentions;

% ‘ (2) providing general career orientation/consultation to faculty
or students (6 mentions); and (3) giving career éducation

“lectures/talks to graduate and undergraduate classes (4 mentions).

Four respondepts were unaware of specific services and two

incorrectly #Hewed the project. ag a vocational placement or

guidance service for UNC students.

:
R o
e L

Although no norm exists with which to compare the survey results, it <K

does seem that the 50 percent "awareness rate'" 1s reasonably positive

G

RN T

.-for a university faculty. In addition, they usually knew what the project

S

could provide for them. Thus, while no firm conclusions can be drawm
v »

about the effect of the project in terms of faculty awareness, the fact

e

that one half of a busy faculty at a moderate-sized university was aware
it existed and knew something about it seems reasonably positive. It
partially supports the project's purpase of serving as a catalyst for

career education at UNC and .in the Greeley, Coioradp schools.

Reactions to "Guidance Newsletter"--The major, tangible output of

the project's guidence cbmponent was the publication of the Guidance
Newsletter. It was distributed free to high school students throughout

ro, the school year/‘ A questionnaire was developed to determine some of the
' S
Newsletter‘s “effects on the students. The questionnaire (see Appendix A)

e -
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éontained a 10 item, true-false quiz. These 10 itemé were ?ntended to

taﬁ the major themes, ideas and éoncep;s of the newsletter. Students who
had received newsletters and who had not received newsletters were com-
pared on the basis_of their scores on the true-false quiz. Their average .

X) scores were identical. (Students receiving: N = 40, X = 6.9, 92 -

2, 1.50). Thus, to

1.67; students not receiving: N = 33, X -.6.9, s
the extent that these 1teﬁs reflected the themes/messages of the_news-
letters, it made no difference on the studenfs.

The other items in the questionnaire attempted to determine how the
newsletter was .perceived and used. The responses to these questibns are
presented in Table IV.

Most of the responses in Table IV aré stréight—forward and require
litfle elaboration or interpretation. The overall results of:the
.questionnaire seem to indicate:

- that students believed certain messages about |

career guidance whether or not they received the

newsIetter

- student liked the neﬁsletter, shared it with friends
and parents, and saw it as useful to their plans after
high school

-y
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Table IV

A Summary of the StudysData Related to the Guidance Newsletter

RS

How would you rate the Guidance Newsletters?

¥ Very Good ' ‘ 5%
Good - 662
No opinion or Don't Know 242 ‘ fz
Poor 5%
Very Poor " : 0%

%

In relation to’other high school publicatigns you have received, how would
you consider the Guidance Newsletter? ‘

Very Good ’ 12% P {
Good 662
Poor 182
Very Poor 47
S - ‘
‘Which copies of the Guidance Newsletter did you receive? (Check all that:
apply.)
September 222
October 232
'November 27%
December - 192
‘ January . 302 - T
February ' 26%
March . T ZSZ
. April Lnto22%

Recelved none 45% .

If you received copies of the Guidance Néwsletten. what,types of information
did you consider useful? (Check all that apply.)

f‘ Occupational Outlook 60%
College Information 512 :
Financial Aides - e
Information : 197 .
Jr. College Information 82
Testing Information 202
About how much time did you spend reading each of the Guidance Newsletters
you received? (Check ome.) i
More ’ hour 02 T
% hour 13% '
15 minutes Co 152
10 minutes ’ 40%
5 minutes 27%
5%

less than 5 minutes \\\7>
. . .. ’ F

o1




‘Table IV continued -

about or shown your Guidance Newsletter or any of the

Have yOu
materials 1n 1t\to your: (check all that apply.)
‘Friends 222
. -Parents 862 :
- /» Counselotrs ool gais v “
" . Others - b2 o

-

What article or materials in y6 Guidance Newsletters did you find most
interesting/helpful in planning/your own future?

*Most Frequent Responses: (a) college outlook and information
‘ (b) occupational outlook and related

information
(c) test and financial aid information
(d) interesting, but I have already
decided on something
(e) not sure

1

* The responses.indicated in some instances represent abstractions
of those actually specified by the atudents.

5P
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DISCUSSIQN AND OBSERVATION

Clearly, the quantitative evaluation findings from the project are

not positive. And while there can be no conclusive answer to the "Why?"
question, the best response here is to reemphasize the earlier discussion
of the project's strategy and the limitations to the evaluation. These
are not independent factors in explaining the general pattern of the
findings. The.evaluation limitations are both cause and consequeﬁce of
the leverage sfrategy pursued by the project. For example, the non-
existence of lesrner objectives prohibitsua meaningful construction of
criteridn—reférence tests; yet the presence of a third party evaluation
bent on attempting to tap learner outcomes reinforces the tendence away
from learmer oﬁjectives. The points highlighted below capture what seem
to be the principal facts, lessons, hunches from the evaluation.

1. The project did demonstrate that it could provide inservice
courses to increase teachers' knowledge about and attitude
toward career education. Beyond that, there was little
emperically demonstrable evidence of its success.

2. Extensive interviews with project staff, school personnel and
students resulted in convincing--abeit not empirically
demonstrable--impressions that key administrators, counselors,
teachers, and lots of students were "turned on" to career
education in ways that are lasting and could not have happened
‘without the UNC project.

3. The problems of operationalizing an educational Qoncépt such as:
career education are immense. They stem from the dilemma of

h—//' simultaneously being expected to define its contént while bring-
ing about increased learnmer performances. All the interpersonal,

conceptual and methodological issues of educational evaluation
are caught up in that same dilemma. ' .

<
-
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’ CONCLUSIONS
This section of the'report borrows from systems terminology and
concepts to explain the conclusions stated. The basic concepts employed
are input, precess, output, and feedback. Sygtems involv:‘the pfoce;sing

W

of input into-output. Information about theaoutput'or feedback 1is trqaaﬁgdgr

PR

mitted back into the input or process for the system to recycle. The
N B #'

diagram which follows represents a system and the four concepts.

~ ~ - _ FEEDBACK € — — —

The conclusions which follow are tentative in the sense‘;hat they,
in many cases, cannot be backed by hard empirical data. They ;re the .
result of-an analysis of existing data plus the opinions of. project staff
and othef persons associated with the project. They a;;/presented in

hopes that the direction or emphasis they suggest will aid persons working

-

with similar projects. ’ . _ .
1:9 Thi need for receptive teachers is crucial in implementing
career education. Every other ingredient for implementation except
receptive teachers may be present, but changes will not occur if the
teachers do not wish it. Teachers must have an understanding of career
education curriqulum, instructional materials, and enthusiasm. To the
extent that teachers are not receptive to implementiné‘career education,
inservice education is needed to gain receptivity. |
2. The development of curriculum is particularly important in imple-
menting career education. Without it as an input, impiementation will not

_54

occur.




\ | | 51

Becauge career education is’a process or an approach, teacﬁers will
modify their ‘ndividual curricula. That is, teachers infuse their own
idiosyncréﬁic strategies and techniques into iﬁdividual class situations.
They may borrow instructional materials and/or techniqués from other

‘”?ersons, but ultimately they will make their own modifications.'

Curriculum is related to several other important areas and‘copsidera-
tiﬁns. The fact of overlap, however, does not diminish the importance of
curriculum in the process of implementing career education.

3. The organization of a project, such as the Career Education Project,

must follow the commitment of all involved organizations or groups. Com
vmitment is first§§f all essential. Seco;QIy, lines of authority and
ngmmuniéatibn must reflect the commitment. ‘The project organization must
'lbe unmistakably interwoven into participating organizations or the coordin—
ation of organizational and project goals will not occur. |

The Career Educatiod Project organization was not sufficien;ly inter-

wovén into the District Six and ﬁniversitj of Northern Colorado structures’

to produce the change in%tially invisioned as ‘necessary. The links wit

- . E
District Six did not facilitate ‘the flow of information needed to implement
career education fully in the district. :

4. Ultimately the learning and teaching process is what transforms
upinitiated studénts inté those with an understanding of career education
concepts. In the absence of suffiéient understanding of fhe process, this
paper. agsumes that the proper input for the system will gre;tiy enhance
thg prospects for the growth of students with an understanding of career:

education concepts. This input includes understanding and committed

personnel, curriculum and instructional materials.-
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J
S. Qne conclusion is painfully obvious. The nature of careé;
~education 1s such that it is virtually_impdséiblg_to obtain a valid measure
of the career education understanding of-studenté in a short time span.
Output measures, in other words, canmot be determir;ed adequately in one
&ear. They should be measured on a lgggitudinal basis.
) In addition, the project staff did not work directly with qgudents.
- They sought to work with educational staff, who, in turn, worked with
students. This.work pattern increased fhe difficulty of measuring student

output.

Finally, as noted in the evatuation sgction, the prpblems in obtain-
ing suitable 1nétrumentation to measure career education concepts and in
controling variables to be measured.are great. See the evaluation’'section &
for more discussion of this problem.
| 6# Anlimportaﬁt output from the pFojecf was the training of several
graduate stuéenté. Thirteen students wiéh 44;t1e understanding of career
education when they started the ﬁroﬁeet woéi;d as project:associates. M
Most, 31f not all, gained a much better understanding of career education
28 a resulfhof their work with the project. Most were ready to assume a
direct role in implementing career education in other organizations. One
project associate ;ent from the project ;cwthe position of Coordinator of
Career Education for the State of.Wyoming; . | .

7. Another significant output which will lead to.measurable student
output was the growth'ép uﬁderstandin% of career ‘education an the part of
teachgrs. Through planned inservice and other contacts with career educa-
gion teachers and other staff gained a better\understanding éf and sympathy .
for career educat;oni The third party evéigatigg\for the third year of

the project and the experiences of the project staff indicated considerable

growth by educational staff. ES(B - ,
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8. From a systems framguork, the concept of_feedﬁack is particularly
important. Every system ﬁeeds information which may ihdica;e the need for
adjustment. The project was able to bbtaip 1.cule feedback related to the
most significant goal, namely the growth in career‘concepts.by students.

It di&, rather, obtain and use indirect indices or proxies for the desired -
goals. For example, testimonials from educational staff obtained after
the second year of the projecﬁ and additudinal scores obtained.by~the
third-party evalu;tors clearly imdicated that teachers had a more positive

© ¢ attitude téward career education than before the project. There was a -
clear indication that'teachérs and staff were more receptive to career

" education than when the prdject bégan.

9. The use of process objectives is important.. In planhing projecf*/

P it

strategies, attention must be given to coordinating process And output
objectives. That is, the project should be designed in a way that allows
- project staff to detefmihe which iprocess objectives have had an effect ’

upon or assisted in obtaining output objectives.

<
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APPENDIX A

GOALS AND ‘OBJECTIVES
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3.10

3.11
3.12
3.13

,?.14

3.15

3.16

3.17

3.18

3.19

b. To 'identify cluster materials for grades 7-9.

T 4 Objectives As Stated
In The Original Proposal
" First Year'f
To establish an advisory council for the career-oriented education 2-

program in order to promote and solicit advice and information from

.students, parents, teachers, administrators and the community at large.

To tdentify and utilize community resources which can enhance career-
oriented guidance, counseling, and placement. -
To'identify and utilize local community resources which can promote
careexn,. awareness, exploration, and prepa.ration

To (a) select, (b) implement, and (c) evaluate the role of guidance

and counseling in grades K-6 at the Laboratory School

To (a) select, (b) implement, and (c¢) evaluate\the role of guidance and
counseling in grades 7-9 at the Laboratory School. o

4

To establish the role of career guidance, counseling, and placement for

‘grades 10-12 at the Laboratory School.

5 '

To (a) gelect, (b) implem?nt, and (c) evaluate curriculum materials for
Yox,¥

N
. career awareness in grakes K-6 for the content areas of 1anguage arts

and science at tL\I]aboratory School.

To (a) select, (b) implement, and (c) evaluate careér'exploration
clusters in grades 7-9 at the Laboratory Schoolu

To establish firm career options for students 10-12.

a. To identify curriculum materials for career awareness in grades

K-6 for the content areas of language arts and science.

c. To identify curriculum materials 10-12 in subject areas of English

and science.

¢ L
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3.20 To establish inservice training programs for administrators, teachers

and other staff.

»

3.21 To provide preservice experiences for teachers and counselors.in
career-oriented education within the Laboratory School.

3.22 To identify areas of articulatlon and barriers to articulation, with

9]
area community colleges. '

Second Year
3.23 To (a) identiﬁr, (b) select, (c) 1mp1ement, and (d) evaluate curriculum

materials for career awareness in grades K-6 for- the content areas of

-

_math and soca'.al science at 'th'e Laboratory' School.
3.24 To extend career exploration cluste.g's ir[ grades 7-9 at the Laboratory

schabl. T 7 S
B [ | ’ a,

N

3‘2,;; };o (a) select, (b) implement, and (c) (evaluate'?‘aaterials for career

awareness in grades K—6 in thp‘ content areas of languége arts and

. ~f;;:{hsci)ence in District Six T ‘: - S t .

4’ ﬁ, ‘3 263\/ To (a) select, (b) ini)le-ment; a;d (o) eva:Luate career exploration

"Iv..u_"l, ., clusters in grades 7-9 in .District Six.=’ e o , o .
i \BZM (ap 1mplement ‘and (b) evaluet@ g'&dance and’ counseling In

‘-H. - < .grades Q i stric‘{z'ﬁtx.‘ . ':,f " ', o ’,‘ ) t.""

5.2é g To-( ‘ implement ,@nd (b) evzl.uate explorhtion clusters for' g‘rades

}, b Di'stric't’Si.xgi o r ” fr‘ R
- , 3 29 Tc&‘f) implement and (b) eva,luate 8 placem‘e'nt ~i“ur;c‘tion'within the
' ,é 3 guidance and cou.nqeling'\ro]m in grades lO-lZ at the Laboratory Sc¢hool.

{;' 3. 30 -To (a)"’é{tablish (b) implement, and (c) e,valuate the role of career
e B B e
é:‘;; ,.“?u.idance, c%ﬂ{seiing, md, placement in grdgze 15—12 in Diétrict Six. -

3. 31 ‘Ta. e%ablish a process for elimnating identified. articulation barriers

‘ ) _' w:).th ‘area community colleges. A :",'" -

% S ,-,ﬂ;i‘ : .;« - et ’
: - - {T 60 Ce T
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3.32

3.33

3.34
3.35
3.36
-3.37
'3.38
3.39
3.40
3.41

3.42

/ | 57
# /[

To extegﬁ and evaluate inservice training programs for administrators,
teache:é, and other staff.
//

To exténd preservice'experiehces within the Laboratory School and

District Six for teachers and counselors in career-oriented education.

/

Third Year
To extend the application of career awareness education in grades K-6
in the content areas of language arts and science at District Six.

To implement and evaluate curriculum materials fdr career awareness in

grades K-6 for the content areas of math and social sciénce in District Six.

To expand the application of career exploration clusters in grades 7-9

in Distr;ct Six.

To extend the guidance and counseling roles in grades K-6 in_District Six.

To extend the guidance and counseling roles in grades 7-9 in District.Six. 4’

To (a) implement and (b) evaluat® a placement function within the
guidance énd counseling roles in grades 10-12 in District Six.

To propose a process for establishing articulated curricula within

~ the area sehools.

To extend and evaluate inservice training programs for new p?rsonnel in

District Six.

To continue to provide preservice experience for te#chers and counselors

"in career-oriented education.

61
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3.10
'3.ll
. 3.12
§
3.13
| -?.14
3.1?
3.16
3.l7
3.18

3.19
3-20

C Objectives As Modified

First Year

To establish an-advieory committee for the career-oriented education
program.

To establish a process to identify and utilize community resources
which can~enhancercareer—oriented guidance, counseling and placement;

To establish a process to identify'and utilize local community resources
which can promote career awareness, exploratibn, and preparation. .

To (a) select, (b) implement, and (¢) evaludte the role of guidance and
counseling in grades K-6 at the Laboratory School.

To (a) select, (b) implement, and (c) evaluate the role of guidance and

counseling in grades 7-9 at the Laboratory School

‘To establish the role of career guidance, counseling, and placement

grades 10-12 in the Laboratory School and District Six secondary schools.
To (a) select, (b) implement ,/and (c} evaluate curriculum materials for
career awareness in graigs K—6 and in District Sii elementany schools.

To (a) select, (b) inplement, and (c) evaluate career exploration clusters
in grades 7-9 inthe Laboratory School and District Six achools.

To establish f;im career options for students 10-12.

To identiij/curriculum materials 10-12.

To estdﬁlish inservice trainingiprograms for administrators, teachers,

anﬂfother staff. .

3.21/4&o provide preservice experiences for teachers and counselors in career-

S

s
-
/
/

/3.2

oriented education within the Laboratory School.
To identify areas of articulation and barriers to articulation, with

area community college. y
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3.23

3.24
| }.25
3.26
3.27

-

3.28

4

3.29

3.30

3.3
3.32

3.33

3.34

To fuxther (a) identify, (b) select, (c¢) implement, and (d) evaluate
curriculum materials for career awareness in grades K-6 in the Laboratory
School and District Six elementary school.s

To extend career exploration clusters in grades 7-9 in the Laboratory '
School and District Six junior high schools.

To (a) select, and (b) eJaluate materials for career awareness in grades
K-6 in the content areas of language arts and science in District Six.

To (a) select, and (b) evaluate career exploration clusters in grades

7-9 in District Six.

To (a) implement and (b) evaluate guidance and counseling in_'grades K-6
in District Six.

To evaluate exploration cluster for grades 7-9 in District Six. .
To (a) implement and (b) evaluate a placement function within the guidance

and counseling role in grades 10-12 in the Laboratory School and District

Six senior high schools. o
To (a) establish, and (b) evaluate the role of career guldance, counseling,
and placement in grades 10-12 in District Six. = . ‘}

\

, Second Year
To establish a process for eliminating identified articulation barriers
with area community colleges. \
To extend and evaluate inservice training programs. for administrators,
teachers, and other staff.
To extend preservice experiences within the Laboratory School and District

Six for teachers and counselors in career-oriented education.

Third Year
To extend the application of career awareness education in grades K-6

in the Laboratory School and in.District Six elementary schools.
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3.35
3-36

3,37

3.38

3.39

3.40

3.41

" 3.42

Omitted - included in 3.34. '

To expand the application of career exploration clusters in grades 7-9
in the Laboratory School and in District Six schools. *

To extend the teacher based guidance and counseling roles in grades K-6

in District Six schools and in the Laboratory School.

To extend the guidance and counseling roles iqufaggg 7-9 in the Laboratory
School and in District Six schools. | | ’.

To (a) extend and (b) evaluate a placement funétiop within the guidance and
counseling role in grades 10-12 in the Laboratory School and in Diet£ict Sii
schools.

To propose a process for establishing articulated curricula within the area
schools. /

To extend and evaluate inservice training programs for néw personnel in the
Laboratory School and in District Six. '

. . >
To continue to provide preservice experience for teachers and counselors

in career-oriented education.
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Packet One

Career Orientation: Grades Six and Seven

Purpose of the Experience

o

The purpose of this experience is to provide students §n sixth and seventh
grades the opportunity to observe and explore a wide variety of occupational )
aréﬁs within the work environment of a local business, industry, or community
agency by aliowing them to observe the existing work situation under -the assis-
tance and guidance of a designated representative of that agency. This is a
ane day:experience not to exceed four hours.

ObJectives oﬁ the Experience

1. Students will examine & businessa or industry in detail by obserﬁation, inter-
view and whenever possible, through "hands on" experiences. :
2. Students will relate the comminity experience to their schoolwork by partici-

pating in‘ﬁreparation activities before the experiencé and follow up activi-

ties after the experiences and identifiedif teachers and students.

3. Specific leérning objectives should be 1% fffiqg.by‘teachers and students in ..
relation to the specific learning experiences available at each business,
industry or commmnity egency.

Organization and Administration , ]

1. The experience must be requested aEfad of time so‘that arrangements with the
+ . -business industry or community agency can be ‘made at least two weeks in advance.
2. Experience must be arranged through the designated coordinator in order to
avoid confusion and repetition. | |
3. Adequate supervision must be available for this experience ( teacher or parent

sponsored ). °

66
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4. Preparation activities Mu1d include (1) parent permission slips, (2) teacher

notification, (3) transportation, (4) classroom preparation for introduction,
" orientation and follow up on experience.
5. The experience should be related to an established class or school activity.
If a teacher or counselor feels the experience 1s related to course content .
or guidance‘activit;es he/she may request the experience.for their students.

Responsibilities of the School

1.: Provide the sponsor who will supervise the experience at the business, industny )

or community agency.

2. Initiate the arrangements for the career orientation experience by contacting

the designated coordinator. -

\ 3. Provide all necessary forms for use by students including permission slips,
evaluation forms, and worksheets. '
4. Make arrangements for transportation.

5. ‘Inform the designated coordinator of ﬁny problems prior to, during, or after

the orientation experience.

‘..
&

6. Evaluate the exper%ence as requested by the coordinator.

Responsibilities of the Agency -

1. Designate a contact person as the agency coordinator for career education

experiences.

2. Must provide for adequate superviéion and guidange for the students &uring
their stay at the agency.

3. Make all necessary arrangements to provide the learning experiences as
identified by the partic~ula.r agency. &

4. Inform the coordinator of problgms associated with the.experience ﬁrior to,
during, or after the experience.

5. Evaluate each experience conducted in the agency.

. E
6. Complete an end of the year evaluation of the cooperative learning project.

6%




64
LEARNING OBJECTIVES FOR
CAREER ORIENTATION EXPERIENCE

s ' Orades 6 and 7

I. School Related ObJectives

1'

Students will 1nvestigate the background and purpose (function) of the
designated agency prior to the visit }
Students will research the number and kinds of occupations within that
agency either prior to or during the visitation.

Students will be able to desoribe in oral or written form upon request

by teacher or counselor any of the following:

a. What kinds of occupations were observed?

b. What were people actually doing?

c. What skills and attitudes wefe observed? : o .

&. What did the student 1ike best or least about the work environment?

e. How do school activities relate to what was observed in the work
environment?

Additional fopics 1dent1fied by teacher, ,counselor, or student:

;gg; ‘;EB i , ¥ 'l§R~

e



' ' ‘ 65
SCHOOL AND COMMUNITY: A COOPERATIVE LEARNING PROJECT

<

- A ~ ' Packeta'lfwo, %

Career Orientation: érades eight,andinine

Purpose of the Experience

The purpdse of this experience is to provide students in the eighth and ninth
grades opportunities.to examine in greater depth tbe work.environment of a local
business, industry or ccmmunity agency. - The experience is designed to-take place
for ‘up to'one week not to exceed three or four hours per day. The focus of tHis-;
experience is to allow small grdups‘oﬁ students to obSerue and participate'(mheneyer
pcssibie) in a mariety.of work activities at a particular business, industry or

78

community agency. ] T

dJbjectives of the Experience . "' : ' . f o L, ;1
| Students will participate for up to one week, approximately 2 hours per day, in
\\__,specific activities designated by a participating business, industry or community
. agency.
i. Small groups of students not tobexceed six will examine the work environmerts
thrOugh hands on experiences, observation and interview..\
3. - Students will relate the community experience to their school work by participating
?

: in preparation activities before the experience and follow up activities after the

'experiences as identified by teachers and students. ’

be- ~Specific learning objectiVes should be identified by teachers{ﬁ
. relation to the specific learning experiences available at each bnsiness, industry
-or community agency. |

4

__ganization and Administration éi%é ‘ L . | 7

¥

l. The experience must be requested ahead of time so that arrangements with the business

‘industry or.community agency can;be made at least two weeks in advance.

! L)
69 . _ :
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2. Experience must be arranged thro.gh the designated coordinator in order to avoid

confusion and repetition.

3.”“7Adequete supervision must be availaﬁle for this experience (teacher or parent
sponsor) . |

4. Preparation activities should include (1) parent permission slips, (2) feacher
notification, (3)\transpornation, (4) classroom preparation fof’introdnction,
orienqa;ion and follow np en expe;ienee.

5. The experienee should be related to an estebliehed class or school activity.
If a teacher or counselor feels the'experience is nelated to course content on '
3uidance activities he/she may request the experience for their student.

Rl

o"-‘.
:{ This'experience should emphasize detailed observation and some participation in

Pl

)
several occupatioual areas with‘a single business, indus;ry or community agency.

.

Responsibilities of the. School - -

v

1. Provide\?ﬁe sponsor who will supervise the experience at the business, industry or

¥

2o Initiate the arrangements for the career orientation experience by contacting

the &esignated coordinator.

community agency.

3. Provide all necessaty forms for use by students including permission slips,
evaluation forms, and worksheets.
4. Make arrangepente for transportation.

5. Inform the designated coofdinator of any pfbblemé prior to, during, or after.

the orientation experience.

1.7 . Designate a contact persons as the agency coordinator for caneen,education
£

© z\ .
s ;
A . ]

experiences. - ‘ : ' ‘ . ‘ g




4 ¢ . ' 67
2. Must provide for adequate supervision and guidance for the students during. their
stay at the agency." |

3. Make all necessary arrangemengiuto provide the learning experiences as.ﬁdﬁﬁ?ﬁfied

by the particular agency. .
b

4. Inform the coordinator of problems associatéd with the experiences prior to, -

k\\'ﬂiﬁg, or after the experience.

‘5. Evaluate.each experience’ conducted 1d?the ageﬁcy.

6. >Comp1eté’an end of the year evaluation of the cooperative learning project.
o N 7,

>




LEARNING OBJECTIVES
FOR L ‘
- CAREER ORIENTATION Enﬁuméﬁf : '
GRADES 6 and 7 |

» ' -~
I.. School related objectives
1. Students will demonstrate knowledge of agency purpose -and functions by
. ‘*ﬁgﬁ

2, Students will demonstrate an awareness of the Qiffereni kinds of‘dccupatiOns

involved in this agency by .

b 3. Students will be able to describe their own learning objectives in relation
to this agency.
4. Students viil Be able to make a preéentation to others about their experience'.

S. Other objectives outlined by students and teacher.

t

(a)
N ¢)) “
© .
(d)
’ Y 4
. &
- ]
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SCHOOL AND COMMUNITY: A COOPERATIVE LEARNING PROJECT
Packet Three

Career Orientation:' Grades 10 through 12

Purpbée of the Experience - ‘

The purposebof this experience is to allow students in the tenth, eleventh

-

orﬂEﬁelfth grade to explore in detail specific job activities im an occupétional

A

cluster of interest to them. The experience is designed to take place for a period of |
.two weeks not to exceed ﬁhrée hours per day. The experience is intended for iﬁdi—
wviduals rather than groups and épecific tasks will be give; to the student By the
participating agency. |

-

Objectives of the Experience

1. Students will participate for & period of'up to two weeks, abproxipately 3 hours

per day, in work activities designated by a particular industry. ‘ .

2. Students will demonstrate an understanding of job activities by‘givihg a

a

special report, providing feedbéck to the agency in which he was located, keeping
TR N | : :
a daily log of his activities and reactions and fulfilling all learning

*

objectives identified by student and teacher.

Organization and Administration

1. The expg;iénce must be requested ahead of time so that arrangements with the

busine;s industry or community agency can b? made at least two weeks in adyance.»~

2. Experience mhst‘be arranged thgough/the'designated coordinator in order to avoid :
confﬁgion and repetition. l

3. Eacﬁ student must have z teachei sponsor.

, | , |
4. Each student will be visited on the job by project staff‘personnel‘or by his

teacher.

e
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Rr Preparation activities éhould ins héi) identify%ng%l rning objectives, (2)

/

IR parent permission slips. (3 te; 'r notif1Cation, (5) specific plan for follow
B & ' ; . “qf « " /,, .
fj%f up' to experience (5) tra spor atidH‘Tstuden; 18 responsibIe) o -
C \ P AR R ~
7 . R A o . k P s s:_ . .,'k
Respons;bili 'S, of_uéhdblﬂ-_\v‘ 'jﬁj‘ Zf {7 ,Jkrﬁ

— 7 £
‘ﬁ.%, Inférm btuaEngyaf various’“pportuni&?es in the COoperative educdtion for work
.'- " M .lg-' i‘{ l .L“ ,‘,"' R N

extloration experience.,

B ~;,_ Q

'z. g Ass:l‘.st student with fulfilling his 'responsibilities
3. "Provide student with all necessa}y'forms including parent permission slips, teacher
notification slips, evaluation forms.

~

4. Assist student with preparation activities and follow up activities. . -

Responsibilities of Student

1. Indicate interest for participation in experience.

2. Establish learning objectives to be submitted to agency afid teacher.

3. - Make arrangements to make up'all‘assignments prior to missing ciasses.

4. Do preliminar& study of agency anddoccupations (to be submitfed to teacher
sponsor).

5. Prepare a repott and evaluation of the experience.

6. Make arrangements for transportation.

Responsibilities of the Agency . . ﬁ;?‘

1. Provide at least one work supervisor for student.

2. Work supervisor should feview learning objectives with the student
3. Provide?learndng experiences identified by agency.
4. Inform career education coordinator of any problems associated with the\ experience.

3

5. ‘Provide a yearly evaluation of the experience.
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LEARNING OBJECTIVES

..\_;////) For

"CAREER ORIENTATION EXPERIENCE

Gradés 10 through 12

I. School relatedﬁébjectvies‘ o //
B % - . //’

1. Research agency and occupdtions. /y

2. Present information and experience ;o/otheré.
- y

3. Keep a daily log of expefiences,//

/ .
4. Specific objectives outlined By student

(a) A y
(b) //// . )
()
5. Specific objg;ti;es outliﬁ;d by tﬁacher sponsor:
@ -

75
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%% SCHOOL 'AND COMMUNITY: A COOPERATIVE LEARNING PROJECHS

Packet Foui' *

Senior Work We ek

Grade 12

‘Pui'pose of the Experience
The purpose of this experience 1s to allow a senior in high school to work

full time in one specific occupation for one week. This i) a preparatory work
experienceb designed to give the senior maximum information and experience in a ’
gpecific occupation which he chooses to explore in depth. )

ObJectives of the Experience

1. Stud_ent will participate on g full time basis in a work role of his choice.
T 2., Student wi1l provide feedback to the school and the agency in regard to his
experience by specific reports,- daily log of activities, evaluation of self '
. : .. _

' -and experience, other activities as designated by schog;l; or agency.
' ] l_rf:
Qz-_ganization and Administration

1. The experience must be requested ahead of time sol that arrangements with
the business industry or community agenoy can be made at least two weeks‘
in advance. |

2. Experience must be arranged through the desig'nated coordinator in order to
avoid confu.sion and repetition

3. Each student must have a teacher sponsor.

; 4. Each student will l}e visited on the Job by project staff persomel or by
his teacher. '

)

5. Prepa.ration activities should include (1) identifying learning objectives .
(2) parent permission slips, (3) teacher notification, (4) sp_ea&c plan for ¥
follow up to experiences, (5) transportation (student in respongible)

6. This experience could be conducted as an independent stﬁdy for a specifio

class. . : 76
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Responsibilities of School

1. Inform students of various opportunities in the cooperative education for
work exploration experience. -
2. Assist studgﬁt with fulfilling his responsibilities.

3. Provide student with all necessary forms including parent permission slips,

/

teacher notification slips, evaluation forms. i
4. Assist student with preparation activities and follow up activities. .
5. Provide evaluation of experliences as requested by coordinator.

Responsibilities of Student -

1. Indicate interest fornparticipatidn in experience. o .

2. Establish learning objectives (to be submitted to agency an¢iteacher).

3. Make arrangements to make up all assignments prior to missing classes.

4. Do preliminary study éf agency and occupafiops (to be submitted to teacﬁef
spansor ). ' . |

5. Prepare a reporf and evaluétion of the experience.

6. Make arrangements for transportation.
.

Responsibilities of ‘the Agency
1. Make all necessary "on-site" arrangements to fulfill all éork/learning

4 by the agency.

experiences designate
2. Provide at least dne work”supervisor for student.

< EY Wt il . .
3. Work supemdSer shcould review learning objectives with the student.

y /' ' o
u,*‘ér'education coordinator of any problems associated with the

v

experfence. i

5. Provide a yearly evaluation of the experience.
‘Q
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LEARNING OBJECTIVES FOR

i - Senior Work Week’

I. School related objectives
1. Prepare a written and oral report in regard to the experience.
2. Specific learning objectives outlined by student: '

~

FEs

II.  Work related objectives .
1. Discuss learning objectives ﬁith~agency representative

2. Specific work objectives outlined by student

78 ; | *
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SCHOOL AND COMMUNITY: A COOPERAIIVE'LEARNING PROJECT
Packet Five

Video Tape Interview, Grades 6, 8, 10

Purpose of the Experience

The main purpose of this experience is to allow.students to observe and

examine a work situation through video taping and interviewing techniques. 1In

general, sixth graders will concentrate upon tools and equipment, their pﬁrbose

and histbry; eighth graders will concentrate upon people in action using( tools

»

and equipment; tenth graders will concentrate upon people at work - their

attitudes and feeling about what they do.

ObJectives of the Experience

1.

Students will became competent in video taping techniques prior to the -
visitation.

Students wi;l become competent in interviewing technique prior to the
visitation. |

Students will plan video tépe interview in detail prior to visitationm.
(Specific ob{?ctives should be identified py teachers and studgnts).
Students will demonstréte an understéndipg of the purpose and function of
the buginess or industry prior to their visitation. |
Students wiil be able to’breseht the video tape interview to other groups

of students.

Organization and Administration

1.

The experience must be requested ahéad of time so that arrang.menis'with the
business industry or community agency can be made at least two weeks in advance.’
Experience must be arranged through the de?;fnated coordinator in order to

avoid confusion and repetition. |

Adequate supervision must be available for this experience (teacher or

parent sponsor). i%

w
»



4.

5.

6.

76
Preparation activities should include (1) parent permission slips, (2)

teacher notification, (3) transportation, ’4) classroom preparation for
, introduction, orientation, and follow up on activities.
The experience should be related to an established class or school activity.

If a teacher or counselor feels the experience 1is related to course content

‘or guidance activities'he/she may request the experience for their students.

Not more than five students should conduct the interview.

Responsibilities of the School

1.

‘Provide the sponsor who will supervise the experience at the business

industry, or community agency.

Initiate the arrangements for the career orientation experience by contacting
the designated coordinator. | #
Provide instruction on video taping technique, interviewing techniques and
background information on.agency.

Provide opportunity for students to present their_video tape interview.to
other students. - | | .

Make arrangements for transportation and equipment.

Inform the oesignated coordinator of any problems priog to,-during; or after

the orientation eiperience.

Respensibilities of tHe Agency | j ,
v1. Make all necessary "on-site" arrangements for video taping of specificv
activities
Provide adequate supervision and assistance
3. "Provide evaluation of the experience
4. .Inform career education coordinator of any problems aseociated with the

. experience
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2

I. School related oﬁjectives

1’

17/
LEARNING OBJECTIVES FOR
Video Tape Interview:

Grades 6, 8, 10

Students will practice in video taping techniques

Students will demonstrate competencies in interviewing teehniques

| Students will have the-opportunity to demonstrate their skills

- by presenting their interview to other groups

Students will become familiar wiﬁ‘w%he purpose, function, and organization

~of the agency which they video tape

Students will determine exactlyfwhat they wish to video tape priof-to

the visitation , ;

. L
Other objectives outlined by ,the student or teacher includes:

g
a.
b. ' »
c -

/
i
Y
i

<
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CAREERS COURSE
Packet §ix. ‘

Grades 10-12

Purpose of the Course

Msny students feel that their "Job" is: teacging them valuable and useful »

kills and attitudes and would like to relate this work to some of their school
activities and classes., This course is designed with that purpose in nind.

More specifically, the objJective of this course is to allow students to receive
school credit for lea:ping:and working in the community. |

Objectives of the Course

1. To help students relate their school work te "on the'Job" activities.
1 -2. To help students explore career options and/or assist students in preparing
‘ for a specific occupation.
3. To provide students the oppertunity to earn academie'credit for good job
performance. ‘ - A

Requirements of the Course

1. Students must be employed before enrolling in she claaé?

2. Students must be working a minimum of 12% hours per week for the duration
of the quarter.

3. Students must find a teacher or parent“sponsor:with whom he will meet at
‘least once a week. v | | _

. 4. Student ﬁﬁst prepare a proposal outlining.his/her wo:k cnd learning cbjectives

which must be approved by the emploier asd sponsor.

5. Student must keep a daily log of "on the Job" activities.

6. Students must complete a self evaluation at the end of the quarier.

7. Student will provide an evaluation by his/her employer at the end of the

quarter.
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8. Student will oe dble to answer the "career research questionnaire" as i

relates to his wark. ' ' ‘\‘
- Rationale for Giving Credit - L
“ .
" L. If a cooperatiyé’ work- experience results in learning, it should be recognized.
2. Credit is based upon.hou a student performs and’ whet a student learns:
N . - . t . ‘{:‘ ) .', "“
' a. How can_ student learning be measured? : o
1) learning objectives - -~ -
, 2) daily log of experiences ' 3
'. 3) evaluation by student “
4) evaluation by student 'é employer s
’ . ) ) i -
Wi 9) evaluation by student's sponsor
6) visits to students on the job by sponsor - _ _ _ _
o ' &
b. Student may select from two grade options: (1) S/U method, or (2)~A B'G méch‘
c. The course should not take the place of a.ny required course in the { “
. o 2 I N
curriculum L | R s .
) N . '\ ’ ‘> ‘ v)_“ ; Yoy
*d. The course is. suggested as an independent study ) -
“'e. Number of credit ‘hours can vary according to time'involvement.“';" It is - A,
s : <
‘ " suggested that two hom's credit be _given for 2i hours of work ‘per déy ’
for the duration of the quarter. : L ' s ) .7 fore o
L - ¢ B
. ’ * }
. T . . w2
. ‘ ’~. - ¢ ‘ﬂ
5 . :
-~ . (; o P
'7:.5’ > : L
- ) - , o u{_, . ' “ ‘ @ﬁ L
# -"1._ -
Ed , . ) .-" . y '3 .
z . (: K ! 12 Q) &
Q R ) .o . . . . o _ -
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4» ”n . -@}Contrg'wg?f.greement e
,F.Eméid§érﬂ? Responsibilities it :

- agreé_ "éé\,",e‘valuate student’'s Job performance two times per. quarter
- agree to meet with the sponsor two time per qygater ,
fimgate Marning objectives

| e fqa'sist""t_he student in identifying apj

f;#élépﬁﬁ”to nis work

:’I'msor g 'Responsibilities'
.V " h

' -Yaséist stpdephdn completing all required faf | r
C T iy once per week for a designatey.amount of ‘time in &rder to

¥ work experience, problems, relationship of school to work,

; {minimum time of 20 minutes per week) o .
¥Whe student at least two times on the job and to talk wkth

'plbyer'*-ﬁ least two times

he ‘student in"idénf.;fying appropriate “learning objectives related v

< ag: ‘e,\ to:':évalua"te the \qtudent at the end of the quarter based upon (a) employers
valuation, (b) student self evaluation$ (c) daily logs kept by student,
'd) wlsitatjons, (e) career research quegtionnaire
(. Y . ) . 6‘; . . ) . ‘

: ¥, Counsglors or Teachers. OF

: g _
strators Responsibilities

“ndke information about career course available to interested students

' adsist in providing teacher, or parent sponsors for this experience

" ‘Student's Responsibilities

secure employer's agreement to particﬁ:ate’ in the careers course curriculum

find a sponsor (discuss.this with the counselor ): ‘ ’

work a minimum of 12% hours peg week for the duration of the quarter

_submit "contract of agreement"™with all signatures to sponsor (Form 1)

-complete and submit to sponsor "outline of learning objectives®™ (Form 2) - '
complete and submit to sponsor a self evaluation at the end of the %arter (Form 3)
submit to sponsor an. evaluation by employer (Form 4) SR R

- 3‘?‘1‘%“ an evaluation by sponsor twice per year (Form 5) .
- complete career research questionnaire (Form 6) "
- keep a "daily log" of on the:job activities . >
- inform sponsor if employment is terminated *
. Signatyres:i T . »
empigyer ‘. L B - o 4 R R
.. spopsor . - - : o L e .
: parent \ '1 “’f ' »: "N .
student N T
h s _ .

T e . . .
i B T LU P % R S . '~ '
. e TR e P Lo P N A



Y .
¢  CAREPRS{ COURSE
-~ . ' ""Leamﬂaié;‘.dbjectiv?es@“
| B |
Name of Student }:‘"1""
’S . . E-‘"»r(i_\_\ T .
Occupational Area L :
. - ‘

The following outline describes (1) “Ehe vocational #11s I hope to acquire or

improve; (2) the attitudes I hope to acquire or improve; (3) academic skills I

hope to acquire or improve as a‘iesult of my participation in the careers course. .
Cood

MER

" - 3 .
N D v i o
. v * N

. . '/‘ ) . . ‘

. g
- ' : B o ’
11. o | | s
ERE:: -

A

Ta ) , /,«.‘ﬁ' o .

- Tmployers Signature

t °_ Teacher Sponsor . - . S

v
At

. . . ‘ "

—

' Student' Signature

*';
- N
s
.r' M L 5 »

; 85 ;

. : 5 . i
- ) Il

i ' Y i a R * o
. e L " . . . . Y f
FEEA N SR ) e R ¢

LA l‘H}“ B ) > oot e 'E{» : R A “.‘ . . 0 [ = ’ ' = .1- R N




Form 3

A4

. : 82
Student Self Evaluation
Name_ School
" Q. N - ' -
Sponsor v Crade
Industry ' |
»
Occupation
List of 5¥ajor Objeetives  List Evidence of Completion - e
R : . -
1. ’ 1. ¢ L
-
2. 2. ,
3- 3. [
‘b N b.
5. \}z 5. * . ,

Rate your§elf in the following areas using this code.

5 = excellpnt 4 = very good 3 = good

Neatness

2 =fair 1 =

Courtesy -

Work attitude

Cooperation with sponsor -

Cooperation with employer

tiatesgaming _ o
Communica - ’

Use of resource material to learn

Understands tasks

‘Takes responsibilities

Initiates wojs tasks

Rate this course using the following code: nty 4
2 fair, 1 = poor, 0 = not. app].ic:ab*E or‘don t lcno v_" : R

1. This cgurse provi d a challeng

learning experience 4

5:

2 s se activity involved§ me

the learning process.

3. This course helped me relate ‘school work to the world

m

4. 1 .was e ed in problem solv through’this course. :;:T,
m ‘¢ourse helpéd me meet responsiEa.'ﬂties. T

LN

P
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- EVALUATION-BY‘.-EAFLOYER,

S A .., .(For Career Course Student)

oo o :
s &t o . Lt

\

Name of Student.
“ b

School

)

T
Name and Title of Authorized Represé€ntative Making Evaluation

| * [~ Toitial Report & T of
- . ‘mpproximately 2 weeks
: er #uden¥ starts

(Should be filled out - Quarter

Neatness (persénal M . : #'.. aR . ‘ e

‘Honesty °

Attendance: Punctual . — 1 2. 4 —F # '
i ~ Calls In When Absent ' . Y ~

"‘:*Krcdegts 'constructive criticism , PR

' Coopérates with supervisors & co-workers

w




- i ]
RS 1"-,5‘ .
‘@ ' . Lnitfal Report Fnd of
: ; . , s (Should be fil¥kd out Quarter
&, . . ’%§ approximately 2 weeks . -
- ."f after student starts v'
y course )
Takes pride in work )
‘-ShOWs initiative
Completes assigned, tasks - o | . L ,
Understands job grocedure_ﬁ ' ' : : {
Works well without ervision ’ g
* Able to follow directions /i - .
: 7 r , -
Ace\u'acy in work - / - o : . , 3’ "
Observes rules / r ‘ o
Uses equipment/ ﬁ1.W:1:les properly 4 T

N

. Gode: 5 Excéllent

very high quality, high lével of performance for individual

. student _ _
,;/ -Vei'y Good - high quality, good level of performance for indiv:ldualv student
/3 Good - é'atisfactory quality and level of performance '
7 ; . ,
Ve 2 Fair - low quality, student not perfoming at” his level of Abi»lity :
S/ 1 Poor - poor quality, student performing far below leve} MYy
# <" 0 Requires vrON - e
.. . Help - tasks are toq&difficult for student, learning obje f
e I « should be re-evaluated 4
L _f'.‘ . v v —
“+ X Requires . - ’ ’&Q\ y » v
- Help _?;-.u--istudent needs more fndividual assistanae from teacher sponsor, '
5 " %4lg." employer, or pa.rent o o
. @; [ " N . ) . #* s 4
W " )
. @ . 1 N 'lh
s , .

. . L .
. : . A ' ]
‘. N Al . . . -
: i . C i . T
& E L - . e IRy
L . " o ¥ L . ‘.
.




Form 5__ ‘ 85

J‘.
! » Date
EVALUATION BY SPONSOR
(For Careers Course Student)
‘.‘\‘ Ea e w
flame of Student , Grade
o .
School
Sponsor-" - % W
Industry
Occupation .
* Beginning of End of
4. School Year . Quarter
. . (approximately 2
: weeks after Sfart
of quarter)
Neatness (EersonalfloMl
Courtesy . i
Student's morale . _ : i N
.. W : it
' Comp}.etiot%f course assignments s
ot w: - . L - o T
COOperetes with sponsor * T, L~ . . * i o
ow@tiative in leerngé ~ ' ‘ -
cates ‘well ... .- o g e
‘use of books, supplieg . T e —

'.l"qilities . SERE M.

: g S - )
Code 5 Excellent - very. high quality, high level of performance for indiv.idual)\" .
| student - o . 5y
A Very Good high quality, good 1eve1 of pertorpancé‘;for individua.l studeq;t' }
3. Good - satisfactory quality and level of pexformance -
-2 Fair ' ~‘- 1ow quality, student gxot performing at hii level og capability
1
0

Poor . - poor quality, student performing far below level of capabi;.ity'
o . L . : ‘fr‘-(:f : ¥
Reqﬁeé M T '
Help - tasks are too difﬁ;ﬂcult for studgnt ’ learning obkctﬁes should .
- be re-evaluated 1_ . 1 o

: ; ) - studeQ needs mo,re individual assistance ch teacher sponsor,
- A Help &  employer or par t - e
o OV EEEe
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' Career Reserach Questionnaire

1. Whas career are you researching?
2. What are the Job duties? *
3. What is the work environment? | ' L

4. What are the hours?
. 5. What are the earnings?
6. What are the fringe benefits? SR | ' .
7. What is the cu.rrent and future demand? | ' ‘
8. What are the opportuniti¥s for advancement?
9. what are the .»disadvantages or hazards? : i

U

10. What aptitudes (abilities) must you have?

‘e uy.,w ]

. 11. What klnds of- interests w;auld be helpful?

o o -
12. Wwhat sor?“ ef tempermen‘b wotld be helpful? : g -

q 14 Whet ere ieducetional or tra.i& requiroments?

. 13. VWhat pﬁyacial requirements are needed2

mat classe8 would be help@xlzg
, 16.% Where are t.hese .Jobs located? o ' o
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4 A INSERVICE -
5 - .
4 The tollowinz Career Xducation cluua are being offered to nchool personnel
o » in the Greeley ares for Fall quarter. These classes are contracted by the
i Exexplary Career Education Project and School District.6 so that you may
K receive three quarter hours UNC graduate credit for only $20.00. Partici-
4 pants may register at the first meeting of the class. ‘(See schedule below). , "-
If there are questions pertaining to these Inservice course offerings, please ¢
Q"ii feel free to call me. We hope to see marcy of you involved in Career Fducation L
8 Inservice classes throughout the year!
4 ¥e have some plans for Winter and Spring Quarters, but we alsc soak your T
! . suggestions as to kinds of Inservice you would like. All courses will T
k) carry three quarter hours UNC graduate credit.” Please fill out the form )
s at the end of the secand page and give to your principal no later than - .
§ Ooctober 15. Thanksl . oo .
3 Marcia Osbarn - - L T
ol CurriculunfInservice Coordinator : .

Exemplary Career Education Project
351-2321 - Office
352-4668 - Home

1

5 T A
.

‘««_i““%
MR

17

'4

.

-4 . .
4 FALL QUARTER _ TR .
o I. EDCI 508 - INTRODUCTION TO CAREER EDUCATION (K-12) i TS
= s course 1s designed to give those participants, who have had C U .
. 4 ttle or mo experience in:career education, sn understl.ndinz and )
gty awareness of -hat} career gducation is all They will have : . :
dan an opportunity ¢’ view and bgcome familiar mnng- of career v -
4 education materdals and activ@ties that can 'be usl in the classroom. oL
3 Each participant will have the opportinity to develop a career educa- . ,
3 tion froject, md/er lesscn plan for utilization in the classroom. e
3 Note: This A s is a prerequisite for" CAEE‘ER EDUCATION WORKSHOP FOR e
5- Tuesday Eveninzs 7-10 P.M S o . S
: Eeath Jr. High School - Roont B-2 A : T R
4 , . Home Economics Building _ ‘& ST SR
= - Septeuber 23 to Nevember 18 .- R : : e !
. o v Thre#f quarter hours UNC gnduate cred.{t » L T T e T
& < In:trnctor Marcia Osborn’ PORE . .
o II. EDCI 5’08 CAREER EDUCATION wmmn szcomn? ma{ms (7-12) ﬁ
2 This class is designed to provide particimtw an opportu:dty for f.he )
3 ﬁ development of classroom unit(s) in their sibject area discipline which . .-
= | infuses career gpducation intc the mainstream of it. The class is open : °-
? ONLY to those teachers who have had INTRODUCTION TO CAEEER EDUCATION .o : 2
-4 class as a pnremxisiu. . A o P
3 _ Tussday Even:l.nzs 7-10 P.M. . o
4 “Greeley Central High School T ¥
= Career Resource Center -
2 ¢, Septenber, 23 to November 18 5
‘ iﬁ - Three quarter hours UNC graduate credit . ,
Cost - $20.00 . ; :
§ Instructor - Kenneth Schuman . : - E
- : . el T -

ey
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III. IDEI. 508 - INFUSION OF THE VALUING APPROACH TO CAREF.R EDUCATION MATERIALS
IN YOUR cURRICULUM K-3

) This course is designed to five the participants the opportunity to

become familiar with The Valuing Approach to Career Education (VACE)

) materials and to make appropriate lesson pilans for the infusion of
this material in the curriculum they are presently using in the .
classrooms. This class will be condusted in small groups whereby

. each group will consist of teachers whe.are teaching the same grade
level(s) and using similar curriculum.

. Wednesday Afternoon 4-6 P.M,
Shawsheen Elementary School, Unit 4
September 2 to Noverber 19
Three quarter hours UNC graduate cred{t¥
Cost - $20.00
Instructor - Marcia Osborn

.. . L.
UL S 5.

#Even though this is a two hour inservice, a minimum of one hour a
week will be Spent in using the VACE zaterials in the slassrooa,
Plus instructor will visit schools as a consultant.

IV. EDCI 508 - CAREER EDUCATION THROUGH VALUES CLARIFICATION IN THE
’ 1

BTN SR, 0TS SOURDVR S ST

S This class 1s open ONLY to teachers at Maplevood and :ram:lin u:lddle
- . Schoola since these materials are being pilot tested.

o : Class starts Monday, 4-6 P.M{
: Septenber 22 ) '
! Maplewood Elementary School ) ]

i I ‘ 'WINTER AND SPRING QUARTERS S ;

. . ™mat Knds of Career Education Inservice would you RRTICIPATE in? .J

Tear off and give to your principal no later than October 15
¥inter  Spring

1 ’ Introduction to Career Education (K-12) a @F

. Understanding the Middle School Child (6-8)

= 3. Cireer Education Vorkzhop for Secondary
Teachers (7-12)

4. Career Education Workshop for Secondary
‘ Teachers, Advanced Course (7-12)

3. Using CEEB Deciding and Decision and y
Outcope Materials, Including Values -
T Qlarification (6-12) \

‘6., Career Kducetiom Through Values Clarifi- , . . .
. 7. cation in the Middle School, Part II, III -~ - ,

7. Teaching Values Clarification in the . - .
. Elementary Schools (K-35) . ,

Ge.wgw Wgns in Career” Educa‘ion h
(e

’9. Infusfon of “the Valuing Appmch to c:reer
Education in Your Curriculum (K-5)
. 10. Using the Community As A Resource for
. Implementing .Career Education (x-u)
11. Othera?%

. B .. . .
LN S PR I U R 3

Wedetiow

- Your Neze »

: “ i ) \ Sc!@ol

M
¢

| | 93, -
” s J‘%" . e vl_v,_”' . ' :

. PRI MR N PN
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Education classes are being offered to school personnel in

the Greeley area for Winter Quarter.  These classes are contracted by the Exemalary
Career Education Project and School Dibtrict Six so that you may receive three quarte:
hours UNC graduate crgdit for only $20.00. Participants may register at the first
meeting of the class.S %See Schedule below). If there are questions pertaining to
these inservice course offerings, please feel free to call me.

Office

Curriculum/Inservice Coordinator .352-4668 Y Home

Exemplary Career Education Project:

#

WINTER QUARTER

EDCI 508 - INTRODUCTION TO CAREER EDUCATION (K-12)

This course is designed to give those participants, who have had little or

ng experlence in career education, an understanding and awareness of what
dareer education is all about. They will have an opportunijg to view and
become familiar with meny knds of career education materi and activities
that can be used 1in the classroom. participant will re the opportunity
to develop a career ‘education project nd/or lesson plan for utilization in the’
classroom. Note: This class is a prerequisdte for CAREER EDUCATION WORKSHOP
FOR SECONDARY TEACHERS, PQFT I.

Japuary 6 to March 2 -
Instructor - Marcia Osborn

CR
C gy
3 ?f-v % L

R FRC

Tuesday Evenings 7-10 P.M.
- Heath Jr. High School
g Home Economics Building, H-2
0. -

~EDGT 508 -.CAREER EDUCAJPN WORKSHOP FOR SECONDARY mcrmns (7-12), PART L‘ 4

This class is designed to provide participants an opportunity for the develop- -
mert df classroom unit(s) in .their stbject ares, discipline which infuses career
education into the mainstream*sf it. The class is open ONLY tqwﬁﬁEU!“tgachers
who have had INTRODUCTION TO CAREER EDUCATION class as a prer‘ﬁg;siﬁe

Jamiay 6 to- March:2 ”.r.y
Instructor - qune(h;ﬁchwn

oy
Poci 7 Y

. Tuesday Evenings 7-10 P.M.
* .+ Greeley Central High School
= Career Resoyrce Center

- .‘ s
L : ‘ .

¢
e
3

|
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III. EDCI 508 - CAREER EDUCATION WORKSHOP FOR SECONDARY TEACHERS (7-12), PART II

This class is designed to provide participants an opportuﬁity for the develop- .
ment of classroom unit(s) in their subject area discipline which contdrues. to
infuse career education into the mainstream of it. The prerequisdie for taking
this class is to have completed sucegssfully CAREER EDUCATION WORKSHOP FOR
SECONDARY TEACHERS (7-12), PART I.

" Tuesday Evenings 7-10 P.M. January 6 to March 2
Greeley Central High School Instructor - Kenneth Schuman

| Career Resource Center
"

[ 4
IV. BDCI 508 - CAREER EDUCATION THROUGH VALUES CLARIFICATION IN THE MIDDLE
SCHOOL, PART I¥ ) .

e

= :
;Eis class is open ONLY to teachers at Maplewood and Franklin Middle Schools
nce these materlals are teing pilot tested.

Monday Afternoons 4-6 P.M. Janudry 5 to March 1
* Franklin Middle Schqgl X Instructor - Larry Osborn
- Library . ) :

- - . 4‘ y

V. EDEL 508 - INFUSION OF THE VALUING APPROACH TO CAREER EDUCATION MATERIALS IN
YOUR CURRICULUM (X-5)

'I‘his course is designed ve the participants the opportunity to become ,
familiar with The Val Mpproach to, Career Education (VACE) materials and

to make appropriate les$on plans for the infusion of _this material in the
curriculum they are presently using in the classrooms' This ‘class will be
conducted in small groups whereby Ysach group will consist of teachers who are
teaching the same grade level(s) and using similar curriculum :

Wednesday Afternoons 4-6)P.M.#* January 7 to March 3
Arlington Elementary School .+, Instructor - Marcia Osborn -
Library o _

o
> "k_Y
-

. . . o ,v'g'i'_ A
VI. EDEL 508 - CONTINUING TO INFUSE THE VALUING APPREACH TO CAREER EDUCATION
’ MATERIALS IN YOUR CURRICULUM (K- 57'9 ‘

: * This course 1is desigled to give the- participa.nts who have had INRWMSION OF
‘ . THE VALUING APPROACH TO CAREER EDUCATION MATERIATS IN YOUR cm&rcm,uu (K—5),
" an opportunity to continue working on.their lesson plans. .

Wednesday Afternoons 4-6 P.M.* ‘January 7 to March 3
Arlington Elementary Schook ' e Instructor - Marcia Osborn
Library -

* Even though this is a two hour inservice, a minimum of one hour a2 week will
be spent in using the VACE mgterials “in the classroom, plus instructor will °
visit schools as a consultant. ‘ £

* - "’/ * oL . 95 . a&z:x ‘:!
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The followlng Career Educat\ﬁm classes are being offered to school personnel in
" the Greeley area for Spring Quarter., These classes are contracted by the Exemplary
Career Education Project and School Distrigt Six so that you may receive three
juarter hours UNC graduate credit for o 20.00. Partiecipants may register at
the first meeting ol the class. (See schedule below). If there are questions per-r
taining to these mseMce»coursekofferingS, please feel free to call me.

,.Marcie Osborn . 351-2321 Office
& Curriculum/Inservice Coordinator . . 352-4668 Hame
S erplary Career Education Project

4

g ki

. .EDEL 508 - INFUSION OF THE VALUING APPROACH TO CAREER EDUCATION MATERIALS IN
. YOUR CURRIOULUM (K-5) .

¥ tourse 1s designed to give the participants the opportunity to become

‘%¥Pamiliar with The Valuing Approach to Career Education (VACE) materials and _

-#"to make appropriate lesson plans for the-infusion of this material in the .
curriculum they are presently using ins the #assrooms. This class will be o
conducted in small groups whereby each group will consist of teaWo are. .
teaching the seme grade level(s) and using similar curricului. R

‘-

II. EDEL 508 - CONTINUING TO INFUSE THE VALUING APPROACH T0 ‘CAREFR EDUCATION
MATERTALS IN YOUR CURRICULUM (K-5) K '

' : .2 CL
This course is designed to give the participants who have had INFUSION OF -
THE VALUING APPROACH TO CAREER EDUCATION MATERIALS IN YOUR. CURRICULUM (x-5),

an opportunity to continue working on their lesson plans. N v

THE TWO ABOVE CLASSES MEET TOGETHER: &
.~  Wadnesday Afternoons -4-6 P.M.* ' March 31 to May 26

' Jackson Elementary School= - . Instructor - Marcia Osborn
Cafeteria ‘ : .

-

*Even though this is a two hour inservice, a minimum of one t;our a week will =
be spent in’ using ‘the’*VACE materials in the classroom, plus instructor will
" visit schools as a consultant. R

e

[
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HI.

- education into the mainstream of it. The class 1is
who have had INTRODUCTION TO CAREER EDUCATION class'as a prerequisite:d//

”

- EDCI 508 - .PROMOTING EFFECTIVE USE OF COMMUNITY RESQURCES IN CAREER EDUCATION .

Thls course 1s designed to create an awareness of the many resourcea available
in the community and to stimulate a more positive attitude in the teachers,
counselors, and administrators. . . toward use of these resources as part of
the learning experiences for students. Several presenters will be utilized
throughout the course., Each participant will design, implement,.and report
back to the class, one experience in using the community as a resourceful
learning activity in his/her classroom.

Tuesday Evenings 7-10 P.M. - March 30 to May.25

Heath Jr. High School Instructor - Marcia Osborn
Home Economics Building, H-2

EDCI 508 - CAREER EDUCATION WORKSHOP FOR SECONDARY TEACHERS (7—12), PART I

This class 1s designed to provide participants an cpportunity for the develop-~
ment-of classroom unit(s) in their subject area discipline which infuses career
quen ONLY to those teachers

EDCI 508 -~ CAREER‘EDUCATION WORKSHOP FOR SECONDARY TEACHERS (7-12), PART II

This class is designed to provide participants an opportunity for the develop-
ment of classroom unit(s) in their subject area discipline which continues’ to
infuse career education into the mainstream of it. The prerequisite for taking
this class is to have completed successfully CAREER EDUCATION WORKSHQP FOR

SECONDARY TEACHERS ('7-12), PART I. | l
. '\ “

EDCI 508 - CAREER EDUCATION WORKSHOP FOR SECONDARY TEACHERS (7-12), PART III

This class is—designed to provide participants an opportunity for the develop~

ment of clagsroom unit(s) in their subject area discipline which continues to
infuse career education into the mainstream of it. Unlike the Part Il class’
which'did not allow adequate time to develop classroom materials with any

depth or detail, this class will focus entirely on this kind of development.

The prerequislte for taklng this class is to have had and completed successfully
CAREER EDUCATION WORKSHOP FOR SECONDARY TEACHERS (7-12), PART II.

The above three CAREER EDUCATION WORKSHOPS meet together:

Wednesday Evenings 7-10 P.M. © ‘March 31 - May 26 _
Greeley Central High School Instructor - Kenneth Schuman ; B
Career Resource Center , T
‘ . . - . N R
EDCI 508 ~ CAREER EDUCATION THROUGH VALUES CLARIFICATION IN THE MIDDLE - ;j'* .

SCHOOL, PART III . S

£

This class is open. ONLY to teachers at Maplewood and Franklin Middle Schools

since these materials are being pilot tested." .
Mbnday Afternoons 4-6 P M March 29 to Nhy 24"
Maplewood Middle School v Instructor - Larry Osborn
Room 37 97 .
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| : pon Date Submitted October 17, 1975
o Eh oo - A e S I
%s. 7 v . CAREER EDUCATION MINI GRANT 'APPLICATION .

.y . - N e - g P . . . . - . . .
™ . L ‘ . L . - . e ENFE NP E i .-
L . ' . s 'y v . L i T, o

"1, Name  Richapds ~ - N * %ésn ot iy Carel C -
w0 TTilast - . First . Mddle "

Ve K 4.,', ML l

B ' - ’ S H el e
" L PR : B

. 2. School  Scott Flementary ' i Grade I.evel Fi"rst Grade

’ S ' ' ' ' Subject Area oy

Ll

:‘-"- 3. . Title of Proposal In.fusing Values in Career Education through the Hum: nities .

" 4. Brief explanation ot the proposed project according to° the i‘ollowing outline.
(Use the back of this sheet or attach a aeparate sheet )‘ £ .
"_.v\! -y ...’."'0".-".'
oo A. Introduction and specific aims of the project
:".. B. Methods and materials needed for project LT
.. C. Cost of materials and methods needed for the project I
D How -the proposed project will integrate career education concepts a.nd
) aubJect matter*F Lt s e T -

e o 'b"."“ kk ottt (? '.' |-'-- G -3”

- ————

‘ '5,{ Total funds requested $uo9 2o S or $212 20 without activity ld.t

Action bY Screening Committee. , S « AU S ‘{
o 3 a \. . ' '.".'_ . ' v,

Appmved : o e /‘ . ‘.‘ ¢ ._ '

Disapproveg .

'_ o - Resubmit with'llbdificati'ons )

57&@@

' "Signature.of Committee Chalrman - ature of Applicant

&/Ad fteen

. . : Tig_m.ture. of Primcipal

- *Applications will be Judged.on the basis of quality and the extent to which -
the proposed proJect integrates career education ‘concepts ‘with disci‘plines.

. : . . ’ - . | KN . g .




. Introduction and Specific Aims A \ ‘ : \ -7
- *.I propose to use the Harcourt Brace Javanovich program, SELF EXPRESSION AND CONIUCT:
THE HUMANITIES, With these materials, I would be able to directly infuse values in
teaching Career Education concepts in many subject matter agas at first grade level. '
This program, used as a supplmment to the Valuing Approach.te’ Career Education, offers

| many opportunities for,teachers to guide children in saeking values related directly

. to their every-day living. By using this multl-sensory approach, cehildren add many
.new. dimensions to their experiences, and gain opportur.d.ties to explore and find expres:

- for the values of truth, beauty, Justice, love and fAath. Activities and discussions «
‘resulting feelings aid the children in discovering themselves, expressi themselves,
what they feel and believe, what others feel and believe, and why. The Yiumerous activ’
provide many chances to choose principles that guide behavior, to use judgement, to
make reasonable decisions, and consequently to produce behavior based on the values

~glven above. C e

In summary, the aims of the project are: . : :
' 1. Self-discovery ) - -
2. Self-expression ‘ , / §
3. Responsible decision making 1 _ :
‘ k. Behavior based on values of truth, beauty, justice, love, and faith ...
 through use of the program SELF_EXPRESSION AND CONDUCT; THE HUMANITIES

. METEQDS and MATERIALS . ' )

. The student text can be used as a core program for values alone, but I prefer to
-use it in language arts, mathematics, writing, art, music, and drama as the topics
studied are appropriate to varylng subject matter concepts. Children read and discuss
the text, see filmstrips, hear the recc 1, and participate in activities provided
.in the activity kits . o ' Sb '

The 1list of materials includes al} the ii:=ms available at first grade level in the -
program, However, the activity kits are not essential in using the program, only '
highly desirable, ‘ o -

- 1, Student Textbooks . _ o Y
2. 'Teacher Resource Book ' T ‘
. Eight Sound Filmstrips - Programs A,B,C, and D
« Record _ . ' :
. . Activity Kits -
> A. * Dancef Drama
B. ‘Art . .
C.. Music

CAnEw

| COST of MATERIALS (Materials listed in order of priority)
» 16 Student texts s * o ¢ & » o> - @f 3.90 o ¢t & 6340

1 Teacher Resource Book * '« » » » @ 3,90 * * = * ° .}5}.90, s

Sound Filmstrips <« = ¢ ¢ ¢ < = @ 139,00.° * * * 6.00
Programs A,B,C,D ' R . ,
Racorﬂ " o o e o e o o @ 9.90 e o o o o 9.90
Activit.}r Kits . o o o
Dmcg Drma '. .‘. ) .". o' o o [ @ 177‘00 -.‘ °° J. * 1 .oo
Art L * Not included in re_zzi_ques

Music - * Not.included in request
TOTAL COST  $409.20

* Cost without Kit. $232.20 o
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How the proposed project will integrate career education concepts and 1subject matter

Teaching the values of truth, beauty, justice. love,. and faith thrdugh the
HBJ Humanitles program IS infusing values in career education concepts., Teaching
children to value truth helps them in making decisions and in accurately describing
their perceptions and feglings. Young children can pe helped to find beauty in
color, movement and shape, and in happiness and sorrow, In finding and appreciating
beauty, children gain conficence in their own standards and acceptance of beauty
as others see it. Justice is expereirced wheh children are aware of their rights
and extend the same rights to others - in making rules for the classroom, for games .
and play, for daily living, and having the chance to follow them. Love grows fr om
the family on into the school environment by caring for pets, by fhelpfng ctildren
new to the class, by making and doing things for others, Children see how naturdl
it 1is to give and receive affection, thanks, and kindness., Faith, which youngsters
already have in their families extends to faith in the constancy of nature: - day
and night, the order of seasons; faith in others: friends, classmates, teachers;
and most important, trust in themselves. '

.~

The activities in the HBJ Humanities materi;l;\tznpliment the career education

concepts well. Below are listed a smattering of actiwities:
Drawing, painting, role-playing, dramatizing the weather, completing open
ended stories,playing games and disqussing fair play, imitating bird.
calls vocally and instrumentally, assoclating sounds and colors, .
interpreting feelings through dance, listening to and:diséussing sounds
and forces in nature,-pantomiming occupations, singing, following a.play
dough recipe, using the five senses to enjoy the cycle of day and night

While children are involved in the content fields of language. arts, drama,
art, msic, dance, social studies, science, and mathematics through the above .
activitles, they develop self-awiremems and self-expression. They are helped to
understand themselves. They feel their ¢dh worth and that of others. They exercise
‘many of - theig abilities in creating objects, pictures, dances, poems, stories sounds
and s¥ngs and thus learn how4to satisfy many of their interests and n eds. T us .
each child®s uniqueness in enhanced,

' :

Carear agzreness go » too, are met. For example. by performing a play, Bk
making up group poems, pi%jing rhythm instruments to accompany movement, children
experience a "cormmun made of many different workers and the interdependenge of .
work roles, as well agy heir worth to society. In painting, making costumes, making .
up new words to familiar tunes they see that work for some is leisure activity for
-others, and that different Jjobs require different kinds of skills. Through the variet;
of lessons in art, music, drama, and dance children see there .are many ways of
learning and many different training opportunities.

As you can see, I amiexcited about this program and feel it has great potentiall

LN




Date Submitted  October 20, 1973 ‘
" CAREER EDUCATION MINI GRANT APPLICATION .
1. Name Jendzel : . [/ | John § I A -
. Last T First . ~ - Middle, -
. 2x_ School ___ Chappelow Middle School . / _ Grade Level 6 &7 -
L) » ' , ' - or . ) i - ’
‘ ..bl N . . ‘ Subject ’A:_rea ) - R
3. Title of Proposal - Eétab.lishing a Career Educ;.aﬁion Center for School-Wide Us
- b v
: 4. Brief expla.nation ‘of . the prOposed project according to the r¢llowing outline
. (Use the back of this sheet.or attach & separate sheet)
A. Introduction “and specific aims of the project,
;- .B.. Methods and materials needed for project : _
.+ . C. Cost of materfals and methods needed for mt&he project. -
w——— D. How the proposed pro,;ect will :Lntegrate eer educatién concepte and
- subject matter* ‘e A N :
5. ;_l‘otal funds requested:-' ! §614.25 ‘ S BRI . ".'
, . . . . .t N 3 - . _ 4 . . © ‘4 .
Action.by Screening Committee: . ™~ R “ N
- - Approved - o ’
s “Disap'prow'red T I A% , SR
7 - N * / .o . o Yoe
Resutmit with Modifications e )
! - %
£ - {
Signature of Committee Chairman
L] . o . e .
3 ‘ ' ‘- .

*Applications will be Judg d on tﬁe basis .of quality a.nd"%he extent to which
the proposed proJect inte;rates career i%;cation concep‘ts with cl:f.==zc:!.pl:l.nes.,\,7
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Chappelow Middle School (Jepdzel, John J.) h ' . page 2

\

v

Materials requested:

. ' Caréer Awareness ?rogram' ' . Cost  $42.50.
» Otder from: .King Features . )
. - Education Division
- " Pept. 1186

| L ' : 235 East 45th Street
- v New Yark, NY.10017 - .
' ) (6—unit People Work Program -— $§189. 50)

b2

Junfor -High Kit - Career Desk-Top Kit ° Cost ,,31'36.00 .
Junior Career Guidance Service . _ 44.00

Order from; 'Careers, Inc.
. Po 0. BOX 135 N *
N Largo; Florida 33540 .

e -

L

RS "

! . .o
What's It Like - Career Motivation Series $148.75

' Order from:': Rnowledge Ald - N

R *. Division of Milwa:}ee Journal _ .
. L ' Education Corporation ' ' )
ooy - 6633 t Howard Street K ' :
L : O es nnpo;ka{ 60648, A .

44

Career Awareness 43-0111 Cassektes v . - 59.50 )2
/ .~ Order from: Westinghouse Learning Corporation '
' ' - 100 Park Avenue: r ., oy
o~ - New York NY 10017 -

[ . ~
Y et
- -

R Explanation‘ s
-The materials ordered will be uSed to help initiate a Career Center for our school.

It will be statfoned in the Resource Center.: These, materials will be used by our
teachers to hélp bring Career information to our, students. At the present time,

-

have no career education materiala in our school. / ,
. K" . \/._
( Tﬂe materials requested range from comic bogks and 1qéormation shetts\end cards to
film strips and audio tapes. They are app1 riate for grades 5 thru 7, ‘_
The total cost is §x14 25 o /x:, o R E ) ; } -

§

\‘ The materials _may be checked cut and presented to the students by the teachers of
‘our staff. They may be ‘used in the classroam or in the Resource Center by 1nd;v¢dua

studedts, small groups of students or by classroom size groups of students.
| ¥ Fre ' " ' i,
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The Career Education Project In Greeley is Culorudo's only fedcrully

funded exenplary career educatlon broject As such, {1t is/intended to be

a model for other school districts in the. tate; In addition, the project

\

is unique in that 1t is a cooperative effort involving schools with a K-12

student Population and a university. Its purposes are to implement career

.education.in District Six and the University of NQrthern Colorado (UNC)

Laboratory School, as well as UNC {tself. For these reasons District Six:

and UNC are at the forefront of the nation-wide movement to integrate career

Pd

education in American education

The purposes of this document are to discuss briefly (1) reasons why

career education has developed into a national movement, (2) definitions of’

career education, (3) the accomplishment of and plans for the Career'

Education Project, and (4) possible directions for career education in

‘District Six. The document is divided into four(sections entitled " Why

Career Education, What Is Career Education, The Career Education Project,

and Possidble Directions for Career'Education in Iﬁstrict Six. ¢§

more
-used

~ TION:

7

WHY CAREER EDUCATION -
According to the U.s. Chamberyof Commerce, "Rarely has a concept held
promise for exciting learning than has Career Education." The Chamber )

this statement to introduce its recent document entitled CAREER EDUCA-

WHAT IT IS "AND WHY WE NEED IT. The document-was compiled by many

-~

leaders from education, industry, . labor and the pnofessions Several ‘of

the 24 organizations which compiled the document follow.

American Association’ of School Administrators
Amsrican Personnel and Guidance Agsociation
National Alliance of Businessmen -

National Association of Manufacturers

National Congress of Parents and Teachers - | _ .
L : | ‘
°106- . . NS
) .

e

.
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National Organization of Women
National School Boards Association
National Urban League

The reader may wonder why the'National Chamber views career education
83 a concept with exclting promise. Reésons ;ie both ;n the problems
_of American education and the aiterna;ive offered by career educatioﬂ.. N
‘IC is easy to dweil upon the problems of Americqn educatibn, while
iénoring the achievements. This papér will not concentrate upon the 111s .
of Am;?ican schooling. Rather, iﬁ wiil presenf briefly three qQuotations !
whicp ;uggest reasons why many persons hqv; called for éareer education, .

Moije )important]y,' it will fbllow wi& réasona why many persons feel career -
¢ L.

2

education offers' hope. .

Some Problems . , 3 _ S
. -~ . L £ \ . >
The National Chamber States: ™ @ ‘ , (': '
. — R . . . - .

There has. Stealtily glev‘elopegi an increased emphasis on "school

for schoolings sake." The third grade teacher seems intert an _ ) '
readying students for the fourth grade, the elghth grade teacher (Y
on readying students for the ninth grade, and the high school

teacher on reddying students for college. Instead of prepara-

tion for mething, education has become, for many students,
simply‘preparation for more education. . - .

The National &nstitute for Education (NIE) is responsible for mos’t
of the rese,arc;h on career educatic;n at ‘the national- ‘evel' and many de'vel,op- e
.men%l proJect; {n careex"‘enuc;tion. In the in'troc!uc‘tioxi- to its publica- ’
tion entitled THE CWMUNITY IS THE TEACHER: EXPERIENCEL BASED CAREFR
EDUCJ'LTION., NIE 'cites. as a major problem the w:ldeningvgj ‘betwelen school

and life. JIt quotes Michael Malloy of vthe'National Observer.

.

¥Yq have herded our young people intd & hostile youth culture , * ‘ .
by xeeping them in resentful and babyish dependence at an age @ )
when previous génerations of Americans were learning respon-

sibility and self-reliance in the real world of work. .

»
. A _ -

1w N
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Finally, the Western Eleatric Company {1, an educationnl activities
report published in the spring of 197% stated:

The concept of career education seeks to relate learning in the
classroom to the outside world - "to bring the school into the .
community and the communlty into the school" - and to enable . /
students to make informed reslistic decisions about their career 453
goals and obtain the skills and ‘education pequired “to reach‘them. -
As such, it called for a cooperative effoft between educators and

©  businessmen to provide students with an opportunity to explore the
world of work and its wide range of career possibilities, to motivate N
them in their studies and to help them-better understand business,
what 1t doea, how 1t operates. ' .

e

(-

\

What Career Education Offegg

Tpe quotatioq'from Western, Electric suggesté some of the reasohs why
many view career education with hope. Career education seeks to relate
learning to the word outside the classroom. ‘?or this reason, many pégsons
believe, 1t wi}l increase student motivation. It will alsé'help students ‘ .
make better eareer decfﬁions because they‘ﬁill be gwar; of and understand
more of tﬂe options avuilable to them in the world of work. |

. Career education offers much more than this. In emphasizing "self-
awareﬁess," proponents of career edudation seek to help students understand
a second important facto; in career decisions, namel&, the need to under- | .

_ ; : '

stand ones own abilities, values, interests, a?d aptitudes. Career education

‘also'seeks to assist students in learning tﬁé process by which career

~

éécisicns are made.

» ) s
Career education attempts to relate the famii}, the citizenship, the
aVocational-leisure and the wark roles to career decisions. It recognizes
the important influence these roles have upon careers, broadly defined .

e

and, in turn, the affects of career decisions upon these roles. Iﬁ’sd'doing

caresr education programs help to bring together subject areas. - ' :I, .

.. # -

-3~ s
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A . Finally, career education,,by prov1ding educational experiencégw

._\)

+ - for students, can be a technique or a dev1ce which helps to invoIve
s thhe community more in education. “In working with members of the community,
»ﬁﬁg edunational staff will learn the needs and desires for education of -the
ﬁcommunity. Also;, members of the community will learn more .about the, *h‘."
. operational requirements and constraints of the schools. . In this,senSe
career educati will serve to aid accountabiiity ‘
| This trea ent of the reaSons for career education is not exhaustive.

only an attempt to outline some of the bases of thinking

underlying the career education movement The next section of this document .

Presents a_ discussion of the meaning of career education. '_ . .
WHAT’IS CAREER EDUCATIOI‘i o o «
Career education is defined differently by’ different persons Two '
"_reasons are: ~(l ) persons dei‘ine “the term career differently and (2) career ; v
decisions are often affected by many factors other than education. Never-,;‘;
theless, there is conslderable agreement as to\the meaning of career |
‘education. For example, most persons would agree that career education*

1. is for all.students, _ '(

2. 1includes, but is much more than vocational educ tion,

3. focuses upon preparation for life roles, with -an\emphasis:

.upon -“the occupational but including the family, th citizenr '
o 'ship, and the avoéational-leisure roles, and g(
S
4. involves- the community in the educational process to a
large degree.
Examples of several career education definitions currently in use
follow. o o |
~ « . the total effort of education and the community to help Ea

all individuals become familiar w1th the values of a work-oriented
-
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- society, to integrate such values .into their personal valﬁe
systems, and to implement those values in their lives in such-a
* way that work becomes “possible, meaningful, and satisfying to each

— individual. (U.S. Chamber of Commerce ) -
;] \ Career education is a continuous learning process that will .
. assist all individuals in decision-making through integrated: :
! school and community activities. The decisions will be pertinent - (é)

+  tog-the life roles of the family, eitizenship, leisure time, as -
well as work. (Colorado State Board of Education, Colorado State
Board of Community Colleges and Occupational Education, and ’
Colorado Commission on Higher Education). ‘ , .

What career education means to me is basically a point of view,
a concept '~ a concept that says three things. First, that
cargdr education will be part of -the curriculum for all students,
not just some. Second, that it will continue throughout a young-
ster!s stay in school, from first grade through senior high and
beyond, if he so elects. And third, that every student leaving
v school will possess the sldills necessary to give him a start in :
-. making a livelihood for himself and his family, even if he leaves
before completing high sehool. (Sidney Marland, Jr., former USOE
‘ Commiﬁsioner and. presently chairman of College Entrarice Examination
" Board ‘ . : :

Many have questioned the relationshipeof career educgtion and
‘vocational education. The National 'I'nstitut.e‘ of .deicatioq attempted to
clérify,thé;meanings of éareég?education, vocational e&ucgtion,‘and all
of education in thé paragrabhé thchéfollow. |

-Career education includes vocational and technical education in
that skilled training and preparation for a specific job or
occupation plays a significant role for meny youth and adults\who'
have decided on an occupation such as carpenter, medical tech-
nician, or engineer and want training to oter it. '

Career education is more than vocational-technieal education; the
difference between training for a single job or occupation and a
concern fop how education affects the sum total of one's life work,
the development of which represents many choices tiaroughout the
individual's lifetime; and is influenced by many factors in addition
to fechnical skills. : : ' _— #

A‘he same time, career education as we see it is not

synonymous with all education. Career education . . . is

primarily concerned with education as it relates to career

development. Education more broadly is concerned with the

development of critical thinking, stimulation of the love of

learning, transmission of diverse cultural heritages, and the
. full participation of individuali‘in their society. o

o | -5-
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A model of career education which incorporat°8 most of the commonly

agreed upon elements of career education appears on page‘? T -

92582? Education As An Approach

'/f career education is basically ‘a2 philosophy or

an approach rather /vn a program Programs must Be developed from'the ‘

philosophy by individual schools and d1stricts The staff makes several

assumptions about/career education as an approach d* : ‘

1: A career is much,more an a series of Jobs ane, occupies over
period of time ; ) - -
) . N _ e
2. Manw factors affect the choice of a career, and, in turn, the
career one’ chooses affects his/her total life style.

3. Lbst bersong do not fully understand the factors vhich
/ contribute to career choice, entry, and progression

4 lbst persons are not fully aware of availablé career options
/;5. Thrbugh better understanding of abilities, aptitudes, interests,

A and values; the world of work; and the process of*
£ . decisions, a person can make career decisions which are

. personally more satisfying and socially more beneficial.

6. Career education can be integrated into existing classes
ubject areas in a way that emphasizes career development
' without detracting from those classes and subject areas.

These assumptions have helped to provide definition for the Project

staff. They do not, nor should they, define career education for ’

District Six, UNC, or the Laboratory School Because we view career . 5 .
education as a pPhilosophy or an approach we feel that each school district

must develop its ovn specific definitlon of career educatié That. :

definition m?st be consistent with overall curricular planning for the

must be developed with 1nput from those who will be affected

by the definition and prograns which are developed

—

L3
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] . .-
THE CAREER EDUCATION PROJECT s{ | S - -

;‘U This section of the report includes a brief d1scussion of Several B | ;
approaches and activitle% used the first two Years, and plans fon tha

third year of the project Major emphasis during the first year of the ° ) <k
Project was upon the acQuis1tion of instructional materials and inservice

education for teachers, counselors, and administrators ) x‘g . ,*ﬂ, VSr/ )
: , T o S | fﬁi . .
The Second Year , . | | . \ ‘,. '-_ - . L . S;.

| During the secona year of the project 1974-75, six proJect associates
Worked 1n.each of five pilot schools within Distr1ct Six and 1n the )
Laboratory School The project associates were graduate students pursuing
- advanced degrees in various areas within ‘the field of education. Each

worked 20 hours a week in the assigned pilot school to assist educational ‘g‘i

staff to implement career education. Al project associates had considerabie.
previous experience as teachers and/or administrators. The pilot schoois
in District Six were Central, Heath, Jefferson, Madison and Scott

Project associates ass1sted‘school staffs to implement career education
by consulting with educational staff and coordinatlng activities, At the
'elementary level several conducted demonstrations in the use of The VALUING ot
APPROAGH TO GAREER EDUCATION materials These commercially prepared
"materials are particularly uSeful in deVeloping self and career awareness

t

concepts. They were selected for use in elementary schools because of a -
'>very strong and positive response to them by teachers during the first | . ch%
year. When a recent order for three sets of materials is filled, all

_ District Slx elementary schools and the Laboratory School will have the _
Valuinv Approach materials Project associqtes also helped to coordinate
the scheduling of speakers from the community. They consulted with educa- - ' o

a8

113 | - o
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tional staffs rega.rdlng the purchase of new mstructlonal materlals in
career education and particlpated in the inservice education of district

teachers, counselors, and adm.mistrators. N L /
Last year the project made available mim grants to teachers, |
counselors s a.nd admi.nlstrators in District Slx and the Laboratory S&o l‘f |
-Interested staff members submitted Proposals to incorpora\te career educa-
t:bon Into’ instructlonal activit1es. Total requests for funds rgxceeded ,
$l7 {)00 A papel -of six Persons. from District Six,. the Laboratory School
and the pro.ject advisory commlttee, selected 35 of 43 pr0posed mini grants
for funding. Most of the $l_3 ,OOO expended for mini grants was for instruc-
tional materlals » however, some was used for educacional trips to the

commun:[ty. ) A 4 )
In addition to “materials for mini grants » the project has purchased .

\ N
over $42,000 worth of instructional materials for the pilot schools in
.Disﬁ'ict Six and the Laboratory School Materials have included books ’
films and filmstrips.for instructional use, and materials for professional .
s,taff The pro.]'ect budget has alqo furnished over . $9,0QO in equipment for

the achools o . . R ,g.-

.’@nator, -
planned orga.nized arﬁ €00, ted' this phase of the pro.jec%. 5
One phase of inservice education involves formal classes in career
education offering graduate credit from UNC. Approximately 150 teachers
counselors, and administrators in District Six and the Laboratbry School
- B
114 | o
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' counselors, and administrators to implement ¢
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*received creditrfor inservice.the_first year. During tbe second<year, the
project offered five courses, most of which'dealt with career jducatlon in

greater depth-than the inserv%ce'for_thé first year. Approx ly 130

persons from District Six and the'Laboratory.Sdhool enrolled in the fire' .

courses. 3

The project was also involved in the preserviee education of Future
L J P | i G i
teachers, counselgrs,'and adminlstrators. In the 1974-75 school year each

,

UNC student enroiled in Basic Concepts classes'offered by the Department
of Foundations, a requixsed course for education majors, was;xposeﬁd to‘tvavo :

contact hours related to career education. In addition, the project staff ‘

worked with-several professors to increfise: the understanding of career

:education at the university level and make aware services available from

the proJect

i T ‘
{ * N X - | t

&

3¢

- 'Plans for the Third Year ° : ‘ ' N

i , 7 .
Several of the activities and areas §o be stressed this year are

, N , . _
mini grants, inservice educaticn, the use of community resources,‘guidance

[

and preservice'education. tThese are discussed briefly in the paragraphs
which follow. N , ' . . R
Miri Grants. Thé“project will again make available money for teachers,

er education. The grants

will be available on a competitlve basis to all District Six and Laboratory
School personnel i ‘ . ‘;z e B : s

In addition to the purchase of materials forqminl grants, the prOJect
w111 Purchase instructional materials for st“%f in District %ix pilot .

schools and the Laboratory School. The total'progect budget for materials

this~year,'inc1uding funds for nini.grants, is‘approximately $25,000.

=)
> | - =10~
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% Inservice Educatlon. Inservice educatlon again w1ll be a major emphas1s

L

‘this ¥ear Progect staff will contlnue to provide formal classes for yniver-

sity credit and informal assistance to 1ndividuals and groups in pilot : L
schools. In addition, ﬁhe Currlcumul/InService Coordinator W1ll work with“

currlculum coordinators to develop scope and sequence for career education
&

and to respond\to .other staff qsquests for assistance in the ar /nﬂ.curriculum.

Community Resources. Ehe projeci will increase emphasis n the

N4

use of community Tesources this year. This will 1nclude 1ncreasing o e

tunlties for educational exper{gnces in businesses and agpnci;;!g‘ipin the "':
pati :

community and developing lists of speakems with more divsgpn

andibackgrounds ‘than those currently available. . . o
Last year the project staff developed six educational experiences inJTE:

the community for students in grades six thrOLgh twelve. rEach of - the

"experiences is designed for stissnts at d1fferent grade levels, for

+ example, the flrst 5s for students in. grades six and seven, the second for

\ - ? H‘
eight and nine, and so forth. Focus is upon awareness, orientation and -

exp~oration D .,‘. e .\‘~ , o

| Puidance:/’The guidance compohent will continue to work with counseloys .
'in developin° comprehensive guidance programs at the junior hlgh and high
school levels:_ Strong coordinatlon between progect staff and counselor ;
supervisors‘of Distrlct Six and the Laboratory School will continue. Further,
development of Career Information Center materials wili be con%inued and/o;’
_accelerated The proJect staff will continue to explore and attempt to.

. implemdnt alternative ‘foles for counselors . The guidance components will

5concentrate efforts in these areas at the Junior and Senior high schools.

Preservice Educafipn Projegt staff will work more extensmwely this

year than last with future teachers, counselors, and' admlnlstrators at UNC.

“

‘ | g ~11-, . .
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Activ1ties will include presentations to university cl asses by pro,)ect
’ staff me-etings with individuals and groups of* professors , and demon-

- strations of instructional materials which focus upon career education.
. r t. [ - ) | ) . I/
‘POSSIPLE DIRECTIONS FOR CAREER EDUCATION
IN DISTRICT SIX * . '

The preceding sectioés discussed career education and the career

education projec is section: -(l) summarizes the st’atus of career

- -

" education in Distfict Six, (2) presents the needs for career education as

/Xce{ved by the proJect staff and (3) poses questior;g raised ag a result

of ‘the implementation of career education, ; - L

L3

The .Status' of Career Education in° Distric't Six

¢

-t The ‘statements which follow indicate in, ‘summary form the current status

of career education in District Six.\'

1. Approximately 250 teachers, counselors, apd administrators hdve

v recéived UNC graduate credit for inservice courses_ in career

R s educatfbn during the past two years.

Career planning centers ha een establ_ish d and are being :
expanded at Greeley Central gh School an Heath Junior High.

3 e VALUING APPROACH TO CAREER EDUCATION materials, -tﬁe\b_a/s«ifc
" instructional materials for: career ‘education in grades K-5, are
 being used in eight District Six element schools. . The central
administration has submitted:. orders for materials for the three .
remaining elementary schools. "-All elementary schools will have
the materials when the orders are completed ’

4. -The staffs af two middle schools are participating in an inservice

class designed to help them pilot test instructional materials - ]
for career development. These materials help students understand
who they are and what they can become. Values clarification is a
particular}y important aspect of the materials., e

5. Other career related materials’ have been supplied to individual
teachers and school staffs.

6. A process for developing sc'ope and sequence for career educetion
- has-been started } .

117 . |

-12-

p . . " .. * . 109 )



v ' _ ' 110

B N .

A\
Y

7. Many teachers, counselors, gng AAMINY 4w tors have indicated
an interest in and a willipgnesf to Implement career education.

- L]
8. The project staff has pﬁLpafed 58Vera) educational experiences
for students in the communjit¥; de Wsiness and community ageéncies
contacted thus far have respOQJé( Very,positively Co : -
< . .

R~
The Needs for, Career Education'As ge£3§ﬁgf§cgz;zye;ProJect>Staff '

The project staff has perceived seyeTal needs for career educatiFn

w1th1n the distriqt ,(;’ ’( . | : _ )
f; A writt:k Rgard policy congﬁrniﬂg car?er education in.Dlstrict Six.
2. A definition &f career educstio? TOT Dygtrict N
3. A plan to impl dpeztt, career educétion throughout District S
4. 5;reer Planning Centers at Gr‘eeley Wegy High School and Jo ‘;VEDS'
| b, Junior High School A _ )
~ :. ‘5 jmmmnded Career Planning. Cepters-t GI‘eeley Central and Heath °
5 ; “Junior High School. .
'6. ' Career.Resource Centers in: conduﬂetion with the IMC centers in QoL

o . the middle school§ and elementary Sch Ools.
L} . \ ~
- 7. Counselors assigned full tige 1O Career Planning Centers.

*" 8.. Additional career related maberials fOr '"non-pilot" schools g
. 9. 'Additional inservice classeg in careey education for all'ﬁrade_ *
. -levels and subject. areas. ™ .
10. Assigned respons1bility for and authol‘lty to implement career :
education in the District. :

Kl

11. Centrally located facility 0 haﬂse ingtructional materials for
‘ use in all schools, )

12. Expanded use of community resOurces.

ot

13. A DiStrict evaluation planﬂror csfeer education : ' L, e
14. An advisory committee comprised of Stlldents Parents, community -
representatives, a istrators, 20d teachers
\ .

v -
...l Jf-
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Questions Baised As A Result of’ the Implementlon of Career Education )

The introduction of career edudation into a school district and the
. ¢
decision to ly implement it 1ead to numérous questions, - Several of

the- more important follom, even though.some cannot be answered at this

time. .
v 1. What capabilities %hould a student have upon leaving school?

2. What are the responsibilities of schools to students who opt
« not to go to college? ,

¢

3.] What are the responsibilities of schools to students who drop
out of school? , . /

-

4. 1s there commi tment within the district to develop plans for "
: implementation of career educatidn in grades K-12? v .

5. Will there be resoirces available to~provide for the implementation
of career education in grades K-12 of the district? ‘

i
,V

6. Will there be resodrces to iysure the provision of vocational
education when career education is fully implemented?

;7. What implications will a fully impl ed career education

progrzm,haueinprn guidance functions within the disprict?

Conclusion &
School District Six has made an important first step toward implementing
career education. Further implementation of career education will require
an examination of the basic assumptions regarding education for the community.
If tne examinafion gf assumptions leads .'to the'goal of achieving grea{[er student .
opportunity, career education is a promising approach which offers a way to
increase the life options for all students.% We, the project staff, believe

that career education must be considered seriously as an integral part of the

total educational program,

B | 119
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Brealnng Down StereotypegI .

NEW CAREER m-*r»owruwrn;sr or WOMEN j BN
v \ o ' —

o - . A

""€ome. gather)round people

. erever you roam N
And admit that gthe water L
. Around you has grown ~ . . L
. Accept it or sgon you 11 - N

_Drenched to tie bone

[J Our oociety ia going through an
itense re-evaluation of what makes up -
male’ and fe-ale roles. No lopg€r do

do these women expect to Whve sole
responsibility for child rearing.
and more women are asking mén to shar
ghe housework and afephelping chanfe
car's oil. 1It's not Just guys that ar
lnnning the Saturday night dates, nor
paying for them either. The homemaker
who 1s protected and cared for is less
and less a part of our society. A new
woman is emerging--one who demands equal
treatment and questions why she should
be e:nluded from anything because she's . .
a wYoman. : )

. These trends are changing the caxeer oppor-
tunities available to women. Traditional
careers such as telephone operators, nurses
and secretaries are no longer the only hope
for the female job.seeker. Women are entering
careers as l#wyers, doctors and judgeiin .
increasing numbers. More and mﬁre women are

‘hring blue collar trades. In G M's
training college 178 of it!s 903 freshmen
were women. Women dre playing a larger role
in big buginess. From 1968 to 1973 the per-

, .. cent of women employees of the 700 leading -

. ) U.8. companies increased from 11 to 18%.
IT-USED To B¢ uzm ANP SHAW CREAN~ Nationally, ouy police force has grown to

. AW, ‘” RoLLE®sS Anp M' $PRAY... © include 2% policevomen( :

,1.2.1- o AN

“
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O During the 1970's, there were, mny / ) _
career firsts for women. Carol Polis - o G 1 ;

became a professional boxing judge in =«
Pennsylvania. Emily Howell was the first
femsle pilot in commercial airiine history.
Marion McAllister became the firat subway
_train motorvoman in New York. The first
femsle members were admitted to the'; )
American Stock Exchange and five

aquanauts took part 1n the gove
undemtet rekurch pzogtan.- S 4

) 50

So) WHATS Mt uom.? ’

" MY GREATGRIMA DEALT PARS
NG&!C&N«WKDiNlIIﬂ'““V"* R
X ] i

~ CJAlthough the niabar’ ‘of. women in non-tuditio,
careers 1 not alimys; ‘I§kge,  the bariters
to entry are coming down::  Some pernonndl
officers are actively seeking women for theu
joba. 1If you are a: pﬁtcou wvho hag the -  *- . .
strength to stand up againet the pru-ure-*_ :
of traveling a different path, the: oﬁor— Y

"tunir.ies are thcte. L
o i Y— — -
* 2 | WOMEN IN PROFESSIONS. % WOMEN EMPLOYED
-V N ) o
Sk 2 Cot . IR
2N . | .
3% B Physicians .10  foy-
R [y yers <3
A Wm » o/ \ v
Engineers = ' RZ
Architects 7 . 4
o _ _ o .
. YCREMEMBER: The EQUAL PAY ACT of 1963 makes . / |
v it ILLEGAL to pay women less than men for the , ,
 same job : ST e
.- WREMEMBER: The CIVIL RIGHTS ACT of 1964
makes job discrimination against women ILLEGAL. N J

NOTE: Some of the drawings in this NEWSLETTER demonstrate R
. the nature of some of the pruauru" “alluded to. g
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‘ ﬁ * What's In ALL THIS for Men ? ' *” .

L It's just going to be harder.to get a jobl
" | ‘ All these changes don't help me a bit!

ry

f’ ’ » * <

[J These are common initial reactions

from guys to the changing roles of wotien.:
But some men are seeing things in a .
differant 1ight. They maintain that it's
nice to give up all the responsibility of
initiating dates, to.give up the presaure
of having to always be strong, to share the
responsibility of supporting a family and
to become more involved in the lives of °’
their children. The dream of taking off

a couple years of work is now more real

for many men. Perhaps crippling illnegses
will no longer'carry the guilt from leSving
the family without income. Further, in
traditionally male careers, some’ men report
a nev and refreshing social atmosphere

due to the new involvement of women.

Perhaps it is harder in some ways for men now, but maybe there arébbénefitektoaﬁ
What do you think? o : ‘ '

‘ The CHALLENGES and Pfalls of “Breaking down Stereatypes.”

OWomen:'in non~traditiional careers admit that
there is a price one pays for such a career

- cholce. Some.jobs involve facing physical
d;gg:rs and putting up with sore muscles,
s ed knuckles and getting dirty. The.
adjustment to the social environment is often
lonely. A woman I know in an accounting firm
- felt out-of-place going to lunch with the
"guys." She felt like an outsider in the
group. Often there is resentment from male
co-workers. Initially policemen resented
and feared doing duty with women. Elizabeth
"Platz, the first woman pastor in a Lutheran
Church in the U.S. raprtithat her job played
havoc with her gelf image. She had to fight ,
being "molded by structures which try to mgk%&;f
you a pseudo male." It's often hard to keep’
your own identity when others perceive you
differently than you perceive yourself.

'

. i
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WHY ENTER A Non-TradItlonal CAREER ?

sl

0O For most womep, the decision to pursuge a
non-traditional career is mainly a questlon
of doing what they wanted to do most. Byt
there are usually other benefits. First,
salaries are usually hig . ‘Driving hegvy

Sometimes the job is more vakied and er-
esting than unskilled jobs tradi-
tionally accept. Finally, sually

GE‘\‘ YER  WRENGHES, 1T NEEDS A COMMETE

avskHruL.| mor opportunity for sel

goal of the emerging woman.
For a more IN DI'-,:PTH 'Look! "

g Skip Rowe, the woman's P. E. teacher
at the lab school has some close friends
with interesting careers like computer
repair, construction management, meat
cutting and plaster shop owner. If you¥
wish some personal reactions from womei
about a lifeatyle surrounding this type
career, contact Skip. Skip feels that
the armed services provides good skill
building for non-traditional careers and
will give you specifics on'this.

FOR YOUR OWN GRO’WTH - -me-
EJ The subject of sex roles is one of the more controversial 1n our socilety today.
Where do you stand? Through clarification of our values, we can see what is special 3
about us, how we differ from and share with others and what affects our thinking.
There is not an absolute right or wrong position, although there are well thought

out ones and inconsistent ones. Check out your prejudices by. sharing your feelinga '
about the following questions with your friends. :

"JuRr-1h ToUGH
<=~ BUT FAIR.

1) Are there any Career areas that should remain closed to women?
Z)j Whgt 13 different innately about men and women?
3) What differencés are ‘culturally detetmined?

"4) . How does television, movies, magazines and newspapers atereotype women's role
in American society? .

5) wtl e Equal Rights amendment help women?
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On Juno 30 1973. conscription In the mllltug
service became a thing of the past in the United
Gtates. Since that time the Armed Forces have had
to recruit a volunteer army to meet the military man-
power needs of our country. To accomplish this, the
Armed Forces have had to compets with business
and industry for the youth of America. Conse-
quently, they have developed an enlistment package
that attempts to respond to today'y career needs
and that allows - even encour
Armed Forces as a mpplng

career. An eniistment of two or m yun.dmnd--

ing on your career goals, couid be.your's fas-
test and most economical road to career success.
The following Informafion attempts to spell out the
benafits and drawbacks of army life 80 that you can

evaluate military service as a path to your personal -

. dnd career goals. The Army has been chosen to lend
 some specificity to the Information, but the Navy, Air
For_m'. and Marines offer eimilar opportunities. -

‘ 2T Don't KNoW MA?'

-ﬂls Dml 8--T WAS A COOK /N THE
A-P.MV"

Q

-engineer or jawyer), vocationsl

it N

COUI.D MILITARY‘ SERVICE SERVE YOUR CAREER NEEDS?

RTe I A AT T S iy

‘i‘ho Army is one of the Iargeot employers in

. America. Employment possibilities exist In over 300

different occupations which are referred to as Mili-
tary Occupatlonal Specialities (MOS). Aithough the

training you would receive in the. Army, would be -
designed to develop the skills needed by the Army,

" most of these seem to paraliel skilis needed in occu-

pations in the civillan economy. In today's Army, you
don't just enlist, you enlist for a specific MOS and a
specific tralning program. it you are not accepted to
this specific training program, then you are free to
reverse your decision to enlist. it's important to un-
derstand though, that after your training Is com-
pleted your udgnmontclnboch.ngod dueto shift-
ing manpower needs of the Army. Although the
Army takes care not to admit enlistees-to g training
program unless appropriate openings are anticl-
pated upon completion of training, when their
needs change you wouid have to move where they
place you. At this point you could not drop out.

The Army offers a wide variety of training pro-
grams. Of 114 Worker Trait Groups developed by the
U.s. Departmont of Labor to deacribe the worid of
work; 90 have been found closély reldtéd to Army
occupations. Whether your career goal “involves
lengthy professional training (such as doctor, nurse,
or technical prep-
lutlon (auqh a8 secretary,. copk,. compyuter
progmnmor pr qujo mochunlq), or, on-tnp-]ob train-
ing | such as c[e:kh shos. repairman, cargo
handler or laundry specialist), the Army may be a
logical part of you(,fumre.
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~WLL ARMY LIFE MESH WITH YOUR
- PERSONAL NEEDS

* "The Unlted$tatea Army is more thana job;it'sa
way of life."” Alt‘\ough the Army can be used as a way
of developing skills for a career or financing an
education, you shouid be fully aware that the
paramount aim of the Army is to train soldiers, com-
petent soldiers. So the first question you might ask
is “Do | wish to be soldier?” it seems cruclail to
decide for yourself if the life of a soldier Is a lifestyle
you could be happy with.

Army life on the whole seems more disci-
plined and regimented than civilian life. For exam-
ple, orders must be foliowed when they are given,
not when you get around to it. Events like mealis,
sleeping hours and inspection, which occur daily at

_ certain times, add a structure to your life beyond
working hours. Also there tends to be less tolerance
of indlvidual expression and less opportunity for
personal cholca than in a regular job, aithough this

gap.is closing. Hair styles and dress possibilities are
regulated by stricter codes than in most. civillan
jobs.- Choices are limited by numerous policies.
Beds must be made up In a specific manner. Enlist-
ment periods must be respected - you can’'t move
on If you don’t like your job. Finally, educational
methods in the Army tend to be more controlled and
programmed rather than self-directed and indl-

- vidualized. it's Important to be able to function in
this type of environment, if the Army is the place to
satisfy your career needs

Pou have exaail ‘4- sceowls
‘o pet  ou Your Jk(e

OTHER BENEFITS YOU MAY WANT TO
'CONSIDER

S

The Army offers many fringe benefits along wlth
career training. Perhaps the most important is the
guaranteed pay you receive beyond the free room
and board. The Army will also provide free medical

‘

.

and dental services. Thirty day paid vacations per
year are also part of the package. Furthermore, you
can recelve the benetits of low cost life Insurance
and the G.I. Bill. The G.I. Bill offers substantial
monthly paymega#isfor education after your entlst-
ment time Is up. Here'may be the key to your coliege
plans which now may be a financial burden to you
and your family.

Another long term benefit of enterlng the Army
would accrue to you if you choose to make a career.
of the Army. After twenty years in the service you
couid begin to receive lifetime retirement benefits.
This means that before forty you could have a sub-
stantial guaranteed lifetime Income and start a new
career as a clvillan, with some speclalized training
and plenty of job experience.

Finaily, the Army seems to offer a job alternative
with many opportunitiesfor advancement. This is an
pportunity that is available to all youth regardiess
okrace, sex or religious aftiliation. Today's Army
the same benefits, jobs, pay and options to
oes to men, except those options that
are directly bat related. A good job Is often
quickly rewarded in the Army with advancement in
rank. At least on paper you should have 5=~ 7% %
ity upward If your work is good.

WHERE TO GO ~ROM HERE

It you think the Army may be an option you want
to conslider in your career plans, you might want to
make use of the Army's career planning manual.
which can be found in the Counseling Center. in the
student handbook, you can find specifics on most

all the MOS that are offered in the Army. if you are . -

still encouraged, it probably would be wise to take
the Armed Services Vocational Aptitude Batter
(ASVAB) which is used by the Armed Services as a
placement tool. In this way you couid find if you
could qualify for the position you are interested in.
Finally, visit your Armed Forces Recruiting Station
which is located at 1020 9th Avenue here in Greeley.
There you will find recruiters for the Navy, Aif Force
-and Marines as well as the Army. They couid let you
know if you could meet the physical requirements of -
military service and fill you in on MOS' that areopen -
at this time. If career training in the Armed Services
is for you, the time to begin is now.

toe
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HOW PAHENTS CAN FACILITATE THE CAREER DECISION PROCESS

[

The choice of a career for the hlgh school aanlor is a crucial and often difficult decision. Each young adult,
deciding for the first time on a job or career path, must put tog sther his special interests, values and strengths
In his own unique way. Parents can help in this process. Today's youth face a compiex and confusing world
and could use the support and wisdom of an experienced adult to help them clarity theirfeelings and provlda .
tng Information they need. Parents’ understanding of the process involved in making a career declision Is an

Importmt tirst step in providing mlstance to the student.

"wa

q” BS A FAMRMSR if* yau dow't
l:u«/ whet a $racter s 2°

Making a career decision.entalls focusing on
three basic processes: clarifying values, matching
abliities to jobs of interest, and deciding on a par-
ticular job or career path:Peopie are always In-
voived in the L process of clarifying their walues. in a

career decision. K ‘person must face his vaiues about

work. One must | have a sense of the importance of
work generally in his lifestyle so he can choose
careers that involve 8 commitment that he is wiiling
to make. More specifically, one should know what
activities seem worthwhiie and have value In life.
Whether they are discussed or not, these vaiues
affect the decision process. The step which invoives
the most information gathering is matching abilities
to jobs of interest. First, one must deveiop a pool of
lobs that couid be of Interest to her. Then these
careers should be explored so that the individual
can get a sense of what qualifications, training, re-
sponsibliities, and day-to-day tasks are invoived, Fi-
nally, one should get a notion of the personal limits
Invoived In pursuing careers of interest. A person

sould be Intarested in designing buiidings, but lack

the matherpptlcnl aptitude to enter architecture
school. Another constraint may be the financial re-
sources avaliable for training. Thefinal step involves
sringing all this iInformation together and deciding
imong the actual aiternatives available. In this

>hase other values must be weighed along with =

areer values. Sta'ying near home and going to
echnical school may have to be weighed against
joing across country to a $9, 000 job.

-

[SRATE

The impact of a person’s choice of a career path
on her life is substantial. Parents know how crucial
and difficult It Is, becausé they have made some
career choices themselves. Occasionally, parents
want to protect their kids from these hardships and
attempt to push a career direction on them using
their own life experience as a guideline. Most often

»

this only serves to make matters worse - to confuse -

*rather than clarify alternatives and to add rather

than take away pressure. It Séems fo.be & more
helpful posture to serve as a clnrlfylng agent for the

feelings, values and information which motivate the .
young adult’s career decision and to pruv{ﬂe the v
kind of support which wlll encourage her to kmoh P

thinking about and saarchlng forthe career that fits. -
it is the role of understandlng listener which will be

most heipful to a son or daughter deciding on a-_
future occupation. The hard part about this rolais -

thatyou may hear something you don’t want to hear.

“IKMw You Don't WAVT %0 WEAR s,

BUt wit Vou TAEE OFE tHose |
EARMUBES AND UsTeN ANYwAY?®

One of the hardest things for a parent to accept
from a teenage son or daughter is a value which is
opposed to one In which the parent believes. For

ing a family could have trouble with a career-
oriented daughter or:a father who Is a successful
businessman might find it hard to listen to ason who
questions the importance of money. Criticism of

student choices, with predictions of unhappy lives, .

serves littie purpose The tendency on the part of the

127

" Instance, a mother who has devoted her life to rals- -



student is to tune out mom or dad..Conssquently, -

the student loses an Important source of guidance,
and the parents lose Input into a decision that they
will have to live with. Recognition and understand-
ing of the child's right to have differing views wili
-enhance the communication and lead to further ex-
ploration between student and parent. Differences
can be expressed, but from within the student's
point of view, where they wlil be more readily consi-
dered. This will lessen the chance of a poorly
thought out and regrettable decision. .
implicit in this role is the parent’s treatment of
the student as a person, capable of making Intelli-
gent cholices. This trust helps to bulld the' confi-
dence necessary to choose a challenging career
and to belleve In their ability to be successtul. Par-

)

ents-can further this feeling by involving their chi!-
dren In financial meetings where cost of further
education is considered and by asking for their
inputin other decisions that e#{ect the whoie famiiy.
With knowledge of the career decision process
and by choosing to be an understanding, accepting
and trusting listener, the parent can become an im-
portant source of guidance to the young aduit. From
this role, the knowledge gained from the life experi-
ente of the parent can have a substantial Iimpact and
the parent can become a major:source of informa-
tion about careers. In this role, parents can share
hesitations, opposing bellets and negative feel-

. ings without discouraging their oftspring in their

search for a career. Then their career decislion can

. utilize thelir uniqueness to the fullest.
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